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Preface







Twenty years ago, GLSEN began investing in applied research capacity to build the evidence base for action
on LGBTQ issues in K-12 schools, and to track the impact of efforts to improve the lives and life prospects of
LGBTQ students. Now conducted under the banner of the GLSEN Research Institute, each new report in this
body of work seeks to provide clarity, urgency, and renewed inspiration for the education leaders, advocates,
and organizational partners dedicated to the work.

Erasure and Resilience: The Experiences of LGBTQ Students of Color is a series of four reports, each
publication focusing on a different group of LGBTQ students, their lives at school, and the factors that make
the biggest difference for them. The reports in this series examine the school experiences of Asian American
and Pacific Islander (AAPI), Black, Latinx, and Native and Indigenous LGBTQ youth. Each report was
conducted and is released in partnership with organizations specifically dedicated to work with the student
population in question. We are so grateful for the partnership of the National Queer Asian Pacific Islander
Alliance, the National Black Justice Coalition, UnidosUS and the Hispanic Federation, and the Center for
Native American Youth.

These reports arrive as the United States wrestles with two fundamental challenges to our commitment to
provide a K—12 education to every child — the depth of the systemic racism undermining true educational
equity in our K-12 school systems; and the rising tide of racist, anti-LGBTQ, anti-immigrant, and White
Christian nationalist sentiment being expressed in the mainstream of U.S. society. The students whose lives
are illuminated in these reports bear the brunt of both of these challenges. Their resilience calls on each of
us to join the fight.

Eliza Byard, Ph.D.
Executive Director
GLSEN
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Dear Readers,

For almost 30 years, GLSEN has worked to defend the rights of LGBTQ youth. Despite growing awareness
built by communities like GLSEN and NQAPIA, GLSEN'’s research shows that youth continue to face
discrimination and marginalization. As the country grows to understand queer and gender expansive youth,
we must remember to highlight the unique experiences Asian American and Pacific Islanders (AAPIs)

face at the intersections of their identities. We must uplift the complex experiences of youth of color and
recognize a need for a nuanced framework that enhances liberation of all.

NQAPIA feels deeply honored and proud to support GLSEN’s Erasure and Resilience: The Experiences of
LGBTQ Students of Color, Asian American and Pacific Islander LGBTQ Youth in U.S. Schools and their
work in creating these nuanced frameworks. With research like this and resources like the, “10 Things To
Know About LGBTQ AAPI Communities,” created by GLSEN, NQAPIA & the NEA, we can begin to provide
the life-saving and culturally relevant support for our youth that they need. This research will help us
navigate how to best support our youth in their schools and communities as we continue to strive to build a
world in which all AAPI LGBTQ individuals are fully accepted as they are.

We stand with GLSEN in the belief that school is and should be a safe space for all our youth.
Unfortunately, racism toward youth of color and discrimination against LGBTQ youth are prevalent in
secondary schools. While research has shown that AAPI students commonly experience racism in school,
discussions around harassment toward AAPI youth in schools are often missing. As a result, there is a
lack of visibility around these types of school experiences for AAPI students, and even more so for AAPI
LGBTQ students.

This report examines the intersectional, educational experiences of AAPI LGBTQ secondary school
students, and demonstrates that the majority of AAPI LGBTQ students experience safety concerns and
harassment in school because of their sexual orientation, gender expression, and race/ethnicity. The report
also shows that AAPI LGBTQ students who experience both homophobic and racist harassment in school
have the poorest academic outcomes and psychological well-being. Further, AAPI LGBTQ students who
experience harassment in school are also more likely to experience school discipline.

This report is a critical tool for educators, policymakers, safe school advocates and others who want to
make schools a more inclusive space for marginalized groups of students to continue to work on making
accessible specific resources that support AAPI LGBTQ students. NQAPIA is proud to work with GLSEN
to present this important research and we stand alongside GLSEN to do our part in ensuring safe and
supportive school environments for AAPI LGBTQ students in the U.S. NQAPIA strongly encourages you
to not only read the report, but translate this information into knowledge and informed care. We hope
this information will lead to deeper conversations and nuanced work to enhance the lives of AAPI
LGBTQ students.

Sincerely,

Khudai Tanveer
Organizing Director
National Queer Asian Pacific Islander Alliance
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Introduction

Existing research has illustrated that both Asian American and Pacific Islander (AAPI) as well as lesbian,
gay, bisexual, transgender, and queer (LGBTQ) youth often face unique issues in school related to their
marginalized identities. For instance, AAPI youth are also challenged with the model minority stereotype
that all AAPI students are hardworking and excel academically, which can deny, downplay, or erase racism
and discrimination that AAPI students experience. Yet prior studies have shown that the incidence of
racism from peers against elementary and secondary AAPI students is common. This may, in part, be

why AAPI youth are often missing from policy discussions on bullying in schools. With regard to LGBTQ
youth, they often face unique challenges related to their sexual orientation, gender identity, and gender
expression. LGBTQ youth often reported experiencing victimization and discrimination, resulting in poorer
educational outcomes and decreased psychological well-being. Further, they have limited or no access to
in-school resources that may improve school climate and students’ experiences. Although there here has
been a growing body of research on the experiences of AAPI youth and LGBTQ youth in schools, there

has been little research examining the intersections of these identities — the experiences of AAPI LGBTQ
students. Existing studies show that schools nationwide are hostile environments for LGBTQ youth of color,
where they experience victimization and discrimination based on race, sexual orientation, gender identity,
or all of these identities. This report is one of a series of reports that focus on LGBTQ students of different
racial/ethnic identities, including Black, Latinx, and Native and Indigenous LGBTQ youth.

In this report, we examine the experiences of AAPI LGBTQ students with regard to indicators of negative
school climate and their impact on academic achievement, educational aspirations, and psychological
well-being:

e Feeling unsafe in school because of personal characteristics, such as sexual orientation, gender
expression and race/ethnicity, and missing school because of safety reasons;

e Hearing biased remarks, including homophobic and racist remarks, in school;
e Experiencing victimization in school; and
e Experiencing school disciplinary practices.

In addition, we examine whether AAPI LGBTQ students report these experiences to school officials or their
families, and how these adults address the problem.

We also examine the degree to which AAPI LGBTQ students have access to supportive resources in school,
and explore the possible benefits of these resources:

e GSAs (Gay-Straight Alliances or Gender and Sexuality Alliances) or similar clubs;
e Ethnic/cultural clubs;
e Supportive school staff; and

e Curricular resources that are inclusive of LGBTQ-related topics.

Methods

Data for this report came from GLSEN's 2017 National School Climate Survey (NSCS). The full sample
for the 2017 NSCS was 23,001 LGBTQ middle and high school students between 13 and 21 years old.
In the NSCS, when asked about their race and ethnicity, participants had the option to choose “Asian,”
and “Pacific Islander,” among other racial/ethnic categories. The sample for this report consists of any
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LGBTQ student in the national sample who identified as “Asian or South Asian” or “Native Hawaiian or
Other Pacific Islander” (henceforth referred to as Asian American and Pacific Islander or AAPI), including
those who only identified as AAPI, and those who identified as AAPI and one or more additional race/
ethnic identities (multiracial AAPI). It is important to note that the sample size of Pacific Islander LGBTQ
students was too small to examine their school experiences alone. Therefore, LGBTQ students who
identified as Pacific Islander were combined with those who identified as Asian.

The final sample for this report was a total of 1,480 AAPI LGBTQ students. Students were from all states
except for Wyoming, as well as District of Columbia, Puerto Rico, and the U.S. Virgin Islands. Two-fifths
(40.0%) identified as gay or lesbian, over half (57.7%) were cisgender, and over half (56.0%) identified
with one or more racial/ethnic identities in addition to AAPI. The majority of students were born in the
U.S. and nearly all learned English as their first language, or as one of their first languages. The majority of
students attended high school and public schools.

Key Findings

Safety and Victimization at School

School Safety

e Over half of AAPI LGBTQ students (51.8%) felt unsafe at school because of their sexual orientation,
41.1% because of their gender expression, and 26.4% because of their race or ethnicity.

e QOver a quarter of AAPI LGBTQ students (27.6%) reported missing at least one day of school in the last
month because they felt unsafe or uncomfortable, and nearly one-tenth (8.4%) missed four or more
days in the past month.

Biased Remarks at School

e 97.8% of AAPI LGBTQ students heard “gay” used in a negative way; almost two-thirds (61%) heard
this type of language often or frequently.

e 92.4% of AAPI LGBTQ students heard other homophobic remarks; over half (51.1%) heard this type
of language often or frequently.

e 89.3% of AAPI LGBTQ students heard negative gender expression remarks about not acting
“masculine” enough; half (50.2%) heard these remarks often or frequently.

e 81.4 % of AAPI LGBTQ students heard remarks about not acting “feminine” enough; a third (33.9%)
heard these remarks often or frequently.

e 89.3% of AAPI LGBTQ students heard racist remarks; just over half (52.7%) heard these remarks
often or frequently.

e 82.3% of AAPI LGBTQ students heard negative remarks about transgender people; over a third
(35.5%) heard these remarks often or frequently.

Harassment and Assault at School

e Many students experienced harassment or assault at school based on personal characteristics,
including sexual orientation (60.5%), gender expression (54.7%), and race/ethnicity (53.8%).

e AAPI LGBTQ students who experienced higher levels of victimization based on sexual orientation at school:
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- were more than three times as likely to skip school because they felt unsafe (57.5% vs. 16.9%);
- were somewhat less likely to plan to graduate high school (96.1% vs. 99.3%); and

- experienced lower levels of school belonging (22% vs 60.9%) and greater levels of depression
(73.2% vs. 41.2%).

e AAPI LGBTQ students who experienced higher levels of victimization based on race/ethnicity at school:

- were almost twice as likely to skip school because they felt unsafe (35.5% vs. 18.4%); and
- experienced lower levels of school belonging and greater levels of depression.

¢ Transgender and gender nonconforming (trans/GNC) AAPI students experienced greater levels of
victimization based on sexual orientation and gender expression than LGBQ cisgender AAPI students.

e AAPI LGBTQ students who identified with multiple racial/ethnic identities experienced greater levels
of victimization based on sexual orientation and gender expression than LGBTQ students who only
identified as AAPI.

e Two-fifths of AAPI LGBTQ students (40.0%) experienced harassment or assault at school due to both
their sexual orientation and their race/ethnicity. Compared to those who experienced one form of
victimization or neither, AAPI LGBTQ students who experienced both forms of victimization:

- experienced the lowest levels of school belonging;

- had the greatest levels of depression; and

- were the most likely to skip school because they felt unsafe.

Reporting School-based Harassment and Assault, and Intervention

A majority of AAPI LGBTQ students (56.5%) who experienced harassment or assault in the past year never
reported victimization to staff, most commonly because they did not think that staff would do anything
about it (67.4%).

e Less than half (42.3%) reported that staff responded effectively when students reported victimization.

e Less than half (43.5%) of AAPI LGBTQ students had told a family member about the victimization
they faced at school.

e Among AAPI LGBTQ students who reported victimization experiences to a family member, half
(50.5%) indicated that a family member talked to their teacher, principal or other school staff.

School Practices

Experiences with School Discipline

e Nearly a third of AAPI LGBTQ students (30.7%) experienced some form of school discipline, such as
detention, out-of-school suspension, or expulsion.

e Multiracial AAPI LGBTQ students experienced greater levels discipline than those who identified only
as AAPI.
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¢ Negative school experiences were related to experiences of school discipline for AAPI LGBTQ students.
Those who experienced school discipline:

- experienced higher rates of victimization based on sexual orientation, gender expression, and race/
ethnicity;

- were more likely to skip school because they felt unsafe; and
- were more likely to experience anti-LGBTQ discriminatory school policies or practices.

e Experiences with school discipline may also negatively impact educational outcomes for AAPI LGBTQ
students. Those who experienced school discipline:

- were less likely to plan on pursuing post-secondary education; and

- had lower grade point averages (GPAs).

School-Based Supports and Resources for AAPI LGBTQ Students

GSAs

Availability and Participation
e Almost two-thirds of AAPI LGBTQ students (63.5%) reported having a GSA at their school.

e AAPI LGBTQ students who attended rural schools, schools in the South, and smaller schools, were less
likely to have access to a GSA.

e The majority of AAPI LGBTQ students (57.7%) who had access to a GSA participated in the club, and
18.9% participated as an officer or a leader.

Utility
e Compared to those without a GSA, AAPI LGBTQ students with a GSA:
- were less likely to miss school due to safety concerns (22.4% vs. 36.9%);

- were less likely to feel unsafe because of their sexual orientation (45.6% vs. 62.3%) and gender
expression (38.6% vs. 45.4%); and

- felt greater belonging to their school community.
e AAPI LGBTQ students who participated in their GSA felt more comfortable bringing up LGBTQ issues

in class and were more likely to participate in a GLSEN Day of Action or in a political rally, protest, or
demonstration.

Ethnic/Cultural Clubs

Availability and Participation

e Three-quarters of AAPI LGBTQ students (74.6%) reported that their school had an ethnic or cultural
club at their school.

ASIAN AMERICAN AND PACIFIC ISLANDER LGBTQ YOUTH IN U.S. SCHOOLS



e 12.2% of AAPI LGBTQ students with an ethnic/cultural club at school attended meetings, and 2.4%
participated as an officer or leader.

Utility
e AAPI LGBTQ students who had an ethnic/cultural club at their school:
- felt greater belonging to their school community; and
- were less likely to feel unsafe due to their race/ethnicity.

e AAPI LGBTQ students who were born in another country were more likely to participate in ethnic/
cultural clubs than those who were born in the U.S.

Supportive School Personnel

Availability

e The vast majority of AAPI LGBTQ students (97.2%) could identify at least one supportive staff
member at school, but only about half (48.5%) could identify many supportive staff (11 or more).

e Only about half of AAPI LGBTQ students (49.2%) reported having somewhat or very supportive school
administration.

e Multiracial AAPI LGBTQ students reported having fewer supportive staff and less supportive
administrators than students who identified as AAPI only.

Utility

e AAPI LGBTQ students who had more staff who were supportive of LGBTQ students:

were less likely to miss school due to safety concerns;

were less likely to feel unsafe because of their sexual orientation, gender expression, and race/
ethnicity;

had higher levels of self-esteem and lower levels of depression;

had greater feelings of connectedness to their school community;

had higher GPAs (3.5 vs. 3.2); and

were more likely to plan to pursue post-secondary education (97.6% vs. 93.8%).

Inclusive Curriculum

We also examined the inclusion of LGBTQ topics in school curriculum. We found that just over a quarter of
AAPI LGBTAQ students (27.4%) were taught positive representations of LGBTQ people, history, or events.
Further, we found that AAPI LGBTQ students who had some positive LGBTQ inclusion in the curriculum at
school were:

e |ess likely to feel unsafe because of their sexual orientation (16.8% vs. 30.2%) and gender expression
(19.4% vs. 30.1%);
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e more likely to have peers be accepting of LGBTQ people at school (76.4% vs. 43.7%); and
e felt more connected to their school community.

We were unable to examine other important forms of curricular inclusion, such as positive representations
of people of color and their histories and communities. Nevertheless, we did find that AAPI LGBTQ
students with an LGBTQ-inclusive curriculum were less likely to feel unsafe at school because of their race
or ethnicity (22.5% vs. 27.8%).

Conclusions and Recommendations

AAPI LGBTQ students’ have unique experiences with victimization, discriminatory school practices and
access to supportive resources. Results from this report show that AAPI LGBTQ students experience
institutional and interpersonal discrimination. The findings also demonstrate the ways that school supports
and resources, such as GSAs and supportive school personnel can positively affect AAPI LGBTQ students’
school experiences. Based on these findings, we recommend that school leaders, education policymakers,
and other individuals who want to provide safe learning environments for AAPI LGBTQ students to:

e Support student clubs, such as GSAs and ethnic/cultural clubs. Organizations that work with GSAs
and ethnic/cultural clubs should also come together to address AAPI LGBTQ students’ needs related to
their multiple marginalized identities, including sexual orientation, gender, and race/ethnicity.

e Provide professional development for school staff on AAPI LGBTQ student issues.

¢ Increase student access to curricular resources that include diverse and positive representations of
both AAPI and LGBTQ people, history, and events.

e Establish school policies and guidelines for staff in responding to anti-LGBTQ and racist behavior,
and develop clear and confidential pathways for students to report victimization that they experience.
Local, state, and federal education agencies should also hold schools accountable for establishing and
implementing these practices and procedures.

e Work to address the inequities in funding at the local, state, and national level to increase access to
institutional supports and education in general, and to provide more professional development for
educators and school counselors.

Taken together, such measures can move us toward a future in which all students have the opportunity to

learn and succeed in school, regardless of sexual orientation, gender identity, gender expression, race, or
ethnicity.

ASIAN AMERICAN AND PACIFIC ISLANDER LGBTQ YOUTH IN U.S. SCHOOLS
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Gidi thiéu

Nghién ctiu hién nay da cho thay réng ca cac ban tré ngudi My géc A va Quan dao Thai Binh
Duang (AAPI) cling nhu cac ban tré dong tinh ni¥, déng tinh nam, ludng tinh, chuyén gidi va
I&ch lac gidi tinh (LGBTQ) thudng phai ddi mét vai cac van dé cda riéng minh tai trwdng lién
quan dén céac ban sac bén Ié clia minh. Vi du, cac ban tré AAPI ciing bi thach thic véi dinh
ki€n vé nhom thiu s6 guwong mau, bi cho rang tat ca hoc sinh AAPI déu cham chi va xuét sac
trong hoc tap, co6 thé tir chdi, xem thudng hodc xéa bo hanh vi phan biét chiing tdc va phan
biét d&i xir ma hoc sinh AAPI gép phai. Tuy nhién, cac nghién cltu trwdc day da cho thdy murc
dd phé bién clia hanh vi phan biét chiing tdc tir cac ban hoc ddi vai cac hoc sinh AAPI ti€u hoc
va trung hoc. Diéu nay c6 thé 1a mot phan ly do

vi sao cac ban tré AAPI thudng khdng co mat trong cac budi thao luan vé chinh sach dsi véi
nan bat nat hoc dudng. V& cac ban tré LGBTQ, cac ban thudng phai ddi mat véi nhitng thach
thirc clia riéng minh lién quan dén xu hudng tinh duc, ban dang gidi tinh va thé hién gigi. Cac
ban tré LGBTQ hay b&o viéc minh bi ngudc dai va bi phan biét d&i xr, dan dén két qua hoc tap
kém hon va sitc khde tinh than bi sa sut. Ngoai ra, cac ban ciing bi han ché hay khéng duoc
ti€p can cac ngudn tai nguyén hoc tap tai trudng dé cé thé cai thién méi trudng hoc dudng va
nhirng trai nghiém ctia hoc sinh. Mac du da cé mét t6 chirc dang phat trién nghién cliu vé cac
trai nghiém clia cac ban tré AAPI va cac ban tré LGBTQ tai cac trudng, nhung van co rat it
nghién ciru xem xét su giao thoa clia nhirng ban dang nay - nhirng trai nghiém ctia cac ban
hoc sinh LGBTQ AAPI. Cac nghién clru hién nay cho thay cac trudng hoc trén toan quaoc la
moi trwdng khodng than thién doi véi cac ban tré LGBTQ da mau, la noi cac ban bi nguoc dai
hay bi phan biét déi xt* vé chling téc, xu hudng tinh duc, ban dang gidi tinh hoéc tat ca cac ban
s&c nay. Bao céo nay la mét trong chudi cac bao céo tap trung vao cac hoc sinh LGBTQ thudc
chung toc/ dan tdc khac nhau, bao gom cac ban tré LGBTQ da den, Latinh va ngudi My ban
dia.

Trong bao cao nay, ching t6i xem xét cac trai nghiém clia cac ban hoc sinh LGBTQ AAPI khi
xét vé yéu t6 vé moi trwdng hoc dudng tiéu cuc va tac dong clia chiing dén thanh tich hoc tap,
nguyén vong hoc tap va strc khée tam ly:

« Cam thdy khéng an toan & trwong vi cac dac diém ca nhan, vi du nhu xu hudng tinh duc, thé hién gidi
tinh va ching toc/ dan toc, va nghi hoc vi ly do an toan;

« Nghe nhén xét thién vi tai trudng hoc, bao gdbm nhan xét déng tinh va phan biét ching toc;
* Bi ngugc dai tai trudng; va
* Bi ky luat;

Ngoai ra, ching t6i cd xét dén viéc cac hoc sinh LGBTQ AAPI c6 bao cao nhitng trai nghiém

nay cho cac can bd nha trudng hodc gia dinh clia minh hay khéng va céach thirc nhitng ngudi
truwdng thanh nay giai quyét van de.

Chung t6i ciing xét d&n mic d6 hoc sinh LGBTQ AAPI dudc truy cap vao cac tai nguyén hd tro
hoc tap tai trudng, va kham pha nhirng I0i ich co thé cd dudc tir cac tai nguyén nay:

 Céc cau lac bo GSAs (Lién minh Ngudi déng tinh nam — Ngudi di tinh hay Lién minh Gigi tinh va Xu
hudng tinh duc) hay cac cau lac bé tuong tu;

» Cac cau lac bo dan téc / van hoa;
+ Nhan vién nha trudng hd tro; va

+ Ngudn tai nguyén hoc tap ngoai khéa bao gébm cac chl dé lién quan dén LGBTQ.
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Cac phuong phap

D{ liéu cho bao cao nay dugc lay tir bai Khao sat Moi trudng Hoc duwdng Toan quéc 2017
(NSCS) clia GLSEN. Toan bd mau déi tuong khao sat cho 2017 NSCSIa 23.001 hoc sinh
LGBTQ tai trvdng trung hoc cad sé va trung hoc phd théng tir 13 dén 21 tudi. Trong NSCS, khi
dudc hoi vé chung tdc va dan tdc clia minh, nhitng ngudi tham gia khao sat cé quyén tuy chon
“Ngusi Chau A”, “Ngusi Quan dao Thai Binh Duadng”, trong s6 cac chling tdc va dan toc khac
MAu d6i tuong khao séat clia bao cao nay bao gém bat ky

hoc sinh LGBTQ trong méu déi twong toan qudc, nhitng ngudi da xac dinh la “Ngudi Chau A
hodc Nam A”, hoac “Ngudi Hawaii ban x(t hay Ngudi Quan ddo Thai Binh Duong khac” (nay
goi la Ngudi My géc A va Quan dao Thai Binh Duong hodc AAPI), bao gém ca nhitng ngudi
chi xac dinh 1a ngudi AAPI va nhitng ngudi xac dinh nhu ngudi AAPI va mét hodc nhiéu chiing
toc/ dan toc khac (AAPI da chang tdc). Biéu quan trong can luu y 1a kich thudec mau déi tuong
hoc sinh LGBTQ Quan déo Thai Binh Duong qua nhd dén ndi khong thé xem xét riéng nhirng
trai nghiém ctia cac ban tai trudng. Do do, cac ban hoc sinh LGBTQ, nhi*rng ngudi xac dinh la
Ngudi Quan dao Thai Binh Duong da dudc két hop véi nhitng ngudi xac dinh 14 ngudi chau A.

Mau dé&i twong cudi cling clia bao cao nay co téng cong 1.480 hoc sinh LGBTQ AAPI. Hoc sinh
dén tlr tat ca cac ti€u bang, trir bang Utah, cling nhu Quan Columbia, Puerto Rico va Quan
dao Virgin thuéc Hoa Ky. Hai phan nam (40,0%) da xac dinh la déng tinh nam ho&c dong tinh
n&, hon moét nira (57,7%) la ngudi cé ban dang gidi tinh dung véi gidi tinh sinh hoc va han moét
ntra (56,0%) da xac dinh thudéc moét hodc nhiéu ching tdc/ dan tdc ngoai AAPI. Phan 16n cac
hoc sinh dugc sinh tai

Hoa Ky va hau hét tat ca hoc sinh déu da hoc tiéng Anh la ngdn ngl* dau tién cdia minh, hoac
la mot trong nhitng ngdn ngl* dau tién ctia minh. Phan 16n la cac hoc sinh hoc trudng trung hoc
va cong lap.

Céac nhan dinh chinh

Sv an toan va nguoc dai tai truong

Sy an toan tai trudng
« Hon mét nlra s6 hoc sinh LGBTQ AAPI (51,8%) cam thay khong an toan & trudng vi xu hudng tinh
duc ctia minh, 41,1% vi thé hién gidi tinh ctia minh va 26,4% vi chlng toc hoac dan toc ciia minh.

« Hon mét phan tu hoc sinh LGBTQ AAPI (27,6%) da dudc bao la nghi hoc it nhat mét ngay trong
thang trwdc vi cdm thdy khdng an toan hoac khéng thoai mai, va gan mot phan mudi (8,4%) nghi hoc
tlr b&n ngay trd l1én trong thang vira qua.

Nhitng nhan xét thién vi & trudng
*+ 97,8% hoc sinh LGBTQ AAPI da nghe noi tlr “ddng tinh nam” mot cach tiéu cuc; gan hai phan ba
(61%) hay hoac thudng xuyén nghe loai ngdn tir nay.
* 92,4% hoc sinh LGBTQ AAPI nghe nhi*ng nhan xét déng tinh khac; han mét nira (51,1%) hay hoac
thudng xuyén nghe loai ngon tr nay.

+ 89,3% hoc sinh LGBTQ AAPI da nghe nhan xét tiéu cuc vé thé hién gidi tinh d6i vai viéc chua tng xo
dd mdc “nam tinh”; mét nira (50,2%) hay hoac thudng xuyén nghe nhitng nhan xét nay.
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* 81,4% hoc sinh LGBTQ AAPI da nghe nhan xét tiéu cuc déi vdi viéc chua ting x&¢ du mire “ni tinh”;
mot phan ba (33,9%) hay hodc thudng xuyén nghe nhitng nhan xét nay.

* 89,3% hoc sinh LGBTQ AAPI da nghe nhitng nhan xét phan biét ching toc; chi hon mot nira (52,7%)
hay hoac thudng xuyén nghe nhitng nhan xét nay.

* 82,3% hoc sinh LGBTQ AAPI da nghe nhitng nhan xét tiéu cuc vé ngudi chuyén gidi; hon mét phan
ba (35,5%) hay hoac thudng xuyén nghe nhitng nhan xét nay.

Viéc ngugc dai tai trudng

+ Nhiéu hoc sinh d bi quéy réi ho&c bao hanh tai truong do cac dac diém ca nhan, bao gdém xu hudng
tinh duc (60,5%), thé& hién gidi tinh (54,7%) va ching toc/ dan toc (53,8%).

« Hoc sinh LGBTQ AAPI bi ngugc dai nhiéu hon tai trvdng do xu hudng tinh duc:
- cd nhiéu kha nang boé hoc gap ba lan vi cdm thay khéng an toan (57,5% so véi 16,9%);
- it o kha nang du dinh tot nghiép trung hoc (96,1% so vdi 99,3%); va
- ¢adm nhan la thanh vién trudng duoc tén trong & mirc dé thap (22% so vai 60,9%) va mirc dd tram
cam cao haon (73,2% so v6i 41,2%).
+ Hoc sinh LGBTQ AAPI bi nguoc dai nhiéu hon tai trwong do chung tdc/ dan tdc:

- gan nhu cd gép doi kha nang bd hoc vi cdm thay khdng an toan (35,5% so vdi 18,4%); va

- cam nhan la thanh vién trudng dugc tén trong & mirc do thap va mic dd tram cam cao hon.

» So vGi cac ban hoc sinh AAPI c¢6 gidi tinh phu hgp véi gidi tinh sinh hoc LGBQ, cac ban hoc sinh
AAPI la ngudi chuyén gidi va ngudi khdng theo chudn gidi nao (trans / GNC) bi ngugc dai nhiéu hon
tai trvdng do xu hudng tinh duc va thé hién gidi tinh.

« Cac ban hoc sinh LGBTQ AAPI , nhitng ngudi xac dinh thudc nhiéu chuing tdc/ dan tdc bi ngugc dai
nhiéu hon do xu hudng tinh duc va thé hién gidi tinh so vai cac ban hoc sinh LGBTQ chi xac dinh la
AAPI.

« Hai phan nam hoc sinh LGBTQ AAPI (40,0%) bi quay réi hoac bao hanh & trwdng do ca xu huéng
tinh duc va chiing téc / dan tdc clia minh. So véi nhitng ban tirng hay chua ting bi nguoc dai, cac
ban hoc sinh LGBTQ AAPI da bi ngugc dai dudi hai hinh thirc sau:

- cam nhan la thanh vién trwdng duoc ton trong & mic do thap;
- ¢b mirc d6 tram cam nhiéu hon; va
- gan nhu cé gap do6i kha nang boé hoc vi cam thay khong an toan;

Bao céo quéy rdi va bao hanh & trudng, va Su can thiép

Phzn 16n cac ban hoc sinh LGBTQ AAPI (56,5%) ting bi quay réi hodc bao hanh trong nam
qua chua bao gid bao cho can bd nha trudng viéc minh bi nguoc dai, cht yéu vi cac ban khéng
cho rang can bd nha truong sé lam diéu gi do dé giai quyét van dé (67,4%).

- Chua dén mét nira (42,3%) da bao rang can bd nha trudng da giai quyét mét cach hiéu qua khi cac
ban hoc sinh bao viéc ngugc dai.

- Chua dén mot nira (43,5%) s6 hoc sinh LGBTQ AAPI da noi véi thanh vién gia dinh vé viéc minh bi
nguadc dai & trudng.



- Trong s6 cac ban hoc sinh LGBTQ AAPI da béo cho thanh vién gia dinh viéc minh bi nguoc dai,
mot nira (50,5%) trong sé cac ban da xac nhan viéc thanh vién trong gia dinh da néi chuyén vai
gido vién, hiéu trudng hodc can bd khac tai trudng.

Cac quy dinh thuc hanh tai tridng

Bi ky luat tai trudng
« Gan mot phan ba cac ban hoc sinh LGBTQ AAPI (30,7%) da bi phat mét s6 hinh thirc ky luat tai
trudng, nhu phat & lai, dinh chi viéc hoc, hoac cho théi hoc.
» Cac ban hoc sinh LGBTQ AAPI da chiing toc bi ky luat nang hon so véi cac ban hoc sinh chi xac dinh
la AAPI.
« Nhing trai nghiém tiéu cuc tai trwdng lién quan dén viéc bi ky luéat tai trudn doi vai cac ban hoc sinh
LGBTQ AAPI Cac ban hoc sinh tirng bi ky luat tai trudng:

bi nguoc dai nhiéu hon do xu hudng tinh duc, thé hién gidi tinh, va ching toc/ dan toc;

¢6 nhiéu kha nang boé hoc do cam thay khéng an toan; va

¢6 nhiéu kha nang trai nghiém cac chinh sach hodc thuc tién phan biét d6i xir chéng lai cong dong
LGBTQ.

Viéc bi ky luat tai truong co thé anh hudng tiéu cuc dén két qua hoc tap ddi vai cac ban hoc sinh
LGBTQ AAPI . Cac ban hoc sinh tirng bi ky luat tai truvong:

« it c6 kha nang Ién k& hoach theo hoc chuaong trinh gido duc sau trung hoc; va
+ ¢0 diém trung binh (DTB) thdp hon (GPAs).

Suv hé trg va Cac ngudn tai nguyén hoc tap tai trudng danh cho céc ban hoc sinh
LGBTQ AAPI

GSAs (Cac Cau lac b Lién minh Ngudi dong tinh nam — Nguai di tinh)
Tinh trang hoat déng va su tham gia

« Gan hai phan ba cac ban hoc sinh LGBTQ AAPI (63,5%) da bao cao cé GSA tai trudng ctiia minh.

« Cac ban hoc sinh LGBTQ AAPI hoc tai cac trudng & ndng thén, cac trudng & mién Nam va cac
trwdng nho hon, it c6 kha nang ti€p can véi GSA

« Phan 16n cac ban hoc sinh LGBTQ AAPI (57,7%) c6 quyén ti€p can GSA da tham gia cau lac bd, va
18,9% da tham gia gilt chirc vu hay 1am ngudi chi dan;

Loiich
* So vai cac ban hoc sinh khdng c6 GSA, cac ban hoc sinh LGBTQ AAPI c6 GSA:
- it c6 kha nang nghi hoc do van dé an toan (22,4% so véi 36,9%);

- it c6 kha nang cam thdy khong an toan vi xu hudng tinh duc ctia minh (45,6% so vdi 62,3%) va thé
hién gidi tinh (38,6% so vai 45,4%); va

- cam thay la thanh vién duoc tén trong hon trong cong dong hoc dudng.
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« Cac ban hoc sinh LGBTQ AAPI tham gia GSA cam thay thoai mai hon khi dua ra cac van dé vé
LGBTQ trong Ip va cé nhiéu kha nang tham gia Ngay hanh déng vi cdng déng GLSEN hodac biéu
tinh, bao vé, bi€u duong chinh tri.

Céc cau lac bd Van hoa/ Dan toc

Tinh trang hoat déng va su tham gia

« Ba phan tu hoc sinh LGBTQ AAPI (74,6%) bao cao rang trudng ctia ho cé mét cau lac bd Van hoa
hoac Dan tdc tai trudng ciia minh.

* 12,2% cac ban hoc sinh LGBTQ AAPI vGi mét cau lac bé van héa / dan tdc tai trudng da tham du cac
cudc hop va 2,4% céac ban hoc sinh nay da tham gia gil¥ chirc vu hay lam ngusi chi dan;

Loi ich
» Cac ban hoc sinh LGBTQ AAPI cé cau lac bd van hoéa / dan toc tai trudng cdia minh:
 cam thay la thanh vién dudc ton trong hon trong cdng déng hoc dudng; va
« it c6 kha nang cam thay khong an toan vi chiing téc/ dan toc
+ Cac ban hoc sinh LGBTQ AAPI sinh ra tai mét qudc gia khac cé nhiéu kha nang tham gia cac cau lac
b6 van hoa/ dan tdéc hon so véi nhitng ban sinh ra & Hoa Ky.

B6 phan Nhan su Hé trg ctia Nha trudng

Tinh trang hoat déng

« Dai da cac ban hoc sinh LGBTQ AAPI (97,2%) c6 thé xac dinh it nhat mét thanh vién 1a can bd hé tro
tai trudng, nhung chi khodng mét niva (48,5%) trong s6 cac ban cé thé xac dinh nhiéu can bo hé trg
(11 can bd hé tro trd 1én).

 Chi c6 khodng mét nira trong s6 cac ban hoc sinh LGBTQ AAPI (49,2%) da bao cao co bd phan
hanh chinh nha trudng da rat hé tro hay gidi quyé&t phan nao van da.

+ Céc ban hoc sinh LGBTQ AAPI thuéc da chiing tdc da bao céo viéc cé it can bd nha trudng hd trg va
it can bd hanh chinh hé trg hon so vdi cac ban hoc sinh chi xac dinh 1a AAPI.

Loi ich
« Cac ban hoc sinh LGBTQ AAPI c6 nhiéu can bd hd tro hon cho cac ban hoc sinh LGBTQ:
- it c6 kha nang nghi hoc do van dé an toan;
- it c6 kha nang cam thdy khong an toan vi xu hudng tinh duc, thé hién gidi tinh, dan tdc va chiing toc;
- ¢d mirc do tu trong cao hon va muic do tram cam thap hon;
- cam thay két ndi t6t hon vai cong dong hoc duong;

- ¢6 BTB hoc tap cao hon (3,5 so véi 3,2); va

c6 nhiéu kha nang 1én ké hoach theo hoc chuong trinh sau trung hoc hon (97,6% so vai 93,8%).

Chuang trinh gidng day duoc Iong ghép

Chuing t6i cling da xem xét viéc 16ng ghép cac chi dé LGBTQ vao chuaong trinh giang day tai
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trudng. Chung téi thdy rang chi hon mét phan tu cac ban hoc sinh LGBTQ AAPI (27,4%) dudc
giang day vdi ndi dung trinh bay tich cuc vé con ngudi, lich stt, hay cac su kién LGBTQ. Ngoai
ra, ching t6i cling nhan thdy rang cac ban hoc sinh LGBTQ AAPI tham du chuong trinh giang
day co 16ng ghép tich cuc ndi dung vé LGBTQ:

* it c6 kha nang cam thdy khong an toan vi xu hudng tinh duc ctia minh (16,8% so véi 30,2%) va thé
hién gidi tinh (19,4% so vai 30,1%);

« ¢0 nhiéu kha nang dudc cac ba5n hoc chap nhan 1a ngudi LGBTQ tai trudng (76,4% so vai 43,7%);
va

 cam thay két ndi nhiéu han vai cdng dong hoc dudng;

Chung t6i khdng thé xem xét cac hinh thirc [6ng ghép ndi dung quan trong khac trong chuong
trinh giang day, nhu trinh bay ndi dung tich cuc vé ngudi da mau va lich st cling nhu cong
ddng cla ho. Tuy nhién, ching t6i da nhan thay rang cac ban hoc sinh LGBTQ AAPI trong
chuang trinh giang day dudc long ghép cha dé LGBTQ it ¢ kha nang thdy khong an toan &
trudng vi chiing téc hodc dan téc ctia minh (22,5% so véi 27,8%).

K&t luan va Kién nghi

Cac ban hoc sinh LGBTQ AAPI cé nhitng trai nghiém cua riéng minh vé cac quy dinh thuc
hanh tai trudng ddi véi viéc phan biét d&i xr, nguoc dai, va truy cap cac ngudn hé tro. K&t qua
tlr bdo cao nay cho thay cac ban hoc sinh LGBTQ AAPI da trai nghiém trudng hop phan biét
déi xtr gitta cac ca nhan va té chirc. Cac phat hién cling cho thay cach thirc nha trudng hé tro
va cac ngudn hé trg, nhu GSA va bd phan nhan su hé tro clia nha trudng, c6 thé anh hudéng
tich cuc dén trai nghiém clia cac ban hoc sinh LGBTQ AAPI tai trwdng. Dua trén nhirng phat
hién nay, chlng toi ki€n nghi cac ndi dung sau dén ban giam hiéu nha trudng, cac nha hoach
dinh chinh sach gido duc va cac ca nhan khac muén cung cap moi trudng hoc tap an toan cho
cac ban hoc sinh LGBTQ AAPI :

« Cac cau lac bd hd trg hoc sinh, nhu GSA va cac cau lac bo van hoa/ dan téc; Cac t6 chirc lam viéc
vdi GSA va céac cau lac b van hoa / dan toc cling nén hgp tac dé€ dap tng nhu cau clia cac ban hoc
sinh LGBTQ AAPI , lién quan dén nhiéu ban sac bén [, bao gém cac ban sac xu hudng tinh duc, gidi
tinh va chung téc/ dan téc.

« Mang dén su phat trién chuyén mon cho cac can bd nha trudng lién quan dén cac van dé clia hoc
sinh LGBTQ AAPL.

+ Tang kha nang ti€p can cla hoc sinh ddi vai cac ngudn tai nguyén hoc tap bao gom cac ndi dung
trinh bay da dang va tich cuc vé con ngudi, lich sir va su kién AAPI va LGBTQ.

« Lap céac ndi dung chinh sach va hudng dan cia trudng danh cho cac can bd xi ly hanh vi phan biét
chling téc va chéng d6i cong dong LGBTQ, dong thai phat trién cac quy trinh bdo mat rd rang dé€ hoc
sinh bao van dé bi nguoc dai ctia minh.

+ Céc co quan quan ly giao duc tai dia phuong, ti€u bang va lién bang cling nén yéu cau nha trudng
chiu trach nhiém cho viéc 1ap va thuc hién cac quy dinh thuc hanh va thud tuc nay.

« Lam viéc dé giai quyét su’ bat binh déng trong hoat dong tai tro & cap dia phuong, tiéu bang va quéc
gia dé tang kha nang ti€p can cac hoat déng gido duc va hd trg tir cac t6 chirc néi chung, va mang
dén su phat trién chuyén nghiép hon cho cac nha giao duc va can bd tu van hoc dudng.

Khi dugc két hap lai véi nhau, cac bién phap nay co thé dua ching ta dén mot tuong lai ma
cac ban hoc sinh ¢c6 co hoi hoc tap va dat két qua t6t tai trudng, bat k& moi xu hudng tinh duc,
ban dang gidi tinh, thé hién gidi tinh, chlng tdc hay dan tdc.
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HEH AT, 3T GLHUT FU % HIL0T RA T AT,

o TR H THRIITTLLIT STATOTAT FAAT STTEH FHAThAT ST SATAIAT & et oty emafer g;

o TFEA H IAATESA FT THAT FIAT, 3T

o TERA A ATATAATIHE FILATOTATIT HT SATHT FLATI
THS AATAT, TH THAT SI1 ¥ & H AAPI LGBTQ AT =7 sIqaat & a1 7 el & et far a7
O G 0 FdTd § AT &, 3 T AR THIAT T2 HH AT Fd 2
T 39 qATIT it |7 = 2 T & e At AAPI LGBTQ afRamatat & 918 T& & Ggrae Sare«i
T UgH B, 3N T TETLAT & FATATT ATHT T TAT AT &

- GSA (-Z¥z TR AT $E T ATHATI TATIH) AT T AIRMA-S[T 7,

o ST =/ATEFafT o,

o TETIF HEA FLHATT; ST

o ITEAELAT HaET FETET g LGBTQ & et afvat # ermefer HAT ST gl

GRED

=4 e 1 221 GLSEN & 2017 H9rer et Ferrede e (NSCS) & qIoa Hia1 727 81 2017
NSCS # ¥ &aa # 23,001 LGBTQ ARATLATAT T <TTHTeT AT TAT &7 ST AISTer 3T 818 ThA & o
ST AT AT 13 F AT 21 aLT & o= AT NSCS #, ST IHE IAT STt 31 AT =ar & e 7§ 2T
AT, T QATHRTAT & ITH ST ST /ASTTe 2ar SRt & = “werfars,” sfiv “qrerd T arf” ==
T AT AT| TH A & A9 H 9\ FU & U
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FRET ff LGBTQ afzzmeft #r ermwfer w031 St & S “werfamg ar sxufor werfare” am g zars ar
T ATT AT ATH (THATY, I TLATATS ST 3T e g7 arer a1 AAPI & T0 | §aLAtd
FIAT SATAT 8) F LT § T ST &, A8 F AT Y orefer § ST Faer AAPI & 39 § 92919 5719 &, 3%
ST AAPI ST T I7 U & Sferfeh Taiioand S /a1 Tgart (Fgsrdd AAPI) & 39 7 g1
ST 81 g AT T@AT T 8 il qRend LT et LGBTQ afeameafit #1 duer ares o & Fad
I SATHAT 1 ST HA & AT, Tgd HH AT TAATY, [T AT ATHT & LT § T4 70 LGBTQ
AT # 39 afdarrtdi & arer Jgama FAT T AT TriTE & 0 | Tg=ETr 4w

= TTE & @Rl §9 § %o 1,480 AAPI LGBTQ afeameeft o g, sfResfae it freaaT,
T AT ST JUH A A Hl BIEHT THT TSN & AT THH 1 &1 FeT 714 (40.0%)
F I AT AT & LT H TEAET T, 309 F sterfan (57.7%) AfEs=T o, 3w AAPI & Srerar us a7
T & Fe Tk SATATA/HAATAT TEATH F TT e & A (56.0%) FT TgATHT TAT| STHTIHT H srerfamar
AT & i

AT AT S ST AT ST TEeAT WA & LT H, AT ATAT TEeAT AIOTe § & U % T § sl
STETAT HAT| SAerfehrer ATATCAT BTE TR AT TATH TRAT H STHATT g

g AR
T & GLuT A IqfrE

R =T

o oY & srerfh AAPI LGBTQ AT (51.8%)  ae STah-TATH & 10T, 41.1% T 71 7 sryfazamaf

& HTLT, T 26.4% T AAAT ST T HSATATAAT % FHILIT THA | TELARTT AggH FiAT|

o TF H9TE T FutH AAPI LGBTQ At (27.6%) #1 aferer wdie #bet & 9 & #7 U 2 srqaerta
TH 0T TTAT AT T I@ 1 AR AT AT 2l T AAT HIAT, 7 Tt A § T U el

T (8.4%) ATRATLAT =T AT =HE g srqaafa =)

A # TRTaTLLT Squriat

* 97.8% AAPI LGBTQ AT T ‘N1 9Ta@ T ITANT AHTLICHT T F I gU AT, T F1-qrars

aﬁwﬂaﬁ‘r(61%)?fﬁmmmmwm%mﬁaﬁw|

* 92.4% AAPI LGBTQ afeamea T & ST hal Harell ST STOTuriT T FT; STe & ertah afaamLatar

(51.1%) = < 1T IT AL-ATL 39 T8 & TFaT Tl ATl

* 89.3% AAPI LGBTQ afeamafat 7 SITaT(d “qZu” & Haed T o1 s Te@aRdf sl aortat ge1;

e AfRATL AT (50.2%) F =7 QOurtdT HT % 1< T a-a1< ATl

« 81.4 % AAPI LGBTQ afgam=rfat 7 sroamaa “qaift” & dararfa a3t q+; v afgrs afgmmafat

(33.9%) 7 =7 = AUrAT FT F2 I AT ATE-ATL GATI

- 89.3% AAPI LGBTQ % FFomeafiit & strefer afmorfirt ety s & srerfih At it (52.7%) & afemrfait

T AT AT AT AT

* 82.3% AAPI LGBTQ afZamarfit 7 axiasie 21 & dael § TohTeraah (quurtat g+1; U afgre & aef

FIRATLATT (35.5%) =7 = AUIRT &1 FT FT2 AT ATL-ATE AT
qET # IqH=A

o T FRATLATAT F TR F A(S(T ATATATSH TT ST IAATET IT ST ATHT T AT FIAT STTEH AT (0-LATT

(60.5%), T srafaaRaf (54.7%), ¥ AT /AT =aT (53.8%) AT gl
+ AAPI LGBTQ afaameft SIAE T # ATTeh-TaATe & e ¥ 3o IqUTET HA¥ T SAHT HAT:
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- TS IS T HATEAT T AT & ererfeh =7 F107 off FFient F THLRfd Teqd F:3d I (57.5% T4
16.9%);

- TEHEA T FIA AT JISAT G9TATd TT & FH 28 T% F7 2T (96.1% T 99.3%); 7

- Hegfa qoE § T AL (22% a7 60.9%), AT ST % I=F FAL AT ATAS FAT (73.2% a7
41.2%)]

« AAPI LGBTQ afeamet SIHE i e § STaf/asiraiadT & ey 9% 394 SqUIS qa¥ H1 AqHd HT:

- TEA BIET & GATAAT FAT &1 I[AT 7 FH07 AT FIRT I THZARTT Tgqd F2d o (35.5% 98 18.4%);

- Teryta TRa § THA Fa7 oY e F 39" g7 FT AT HAT)
* TLESET ST ST AAHRILAN (trans/GNC) AAP| afSaT T 7 RTia6-Z3ATH ofiT ARN Tia@shar & e 97
I AL AT SAATEA 1 3799 LGBQ affstev AAPI afgamefat & srerf wfm)

o UF F eIl SIAi/ESATNT Tgamr arer AAPI LGBTQ afaameafat 7 eTeh-ZaaTa sfiT ARy srefa@shaf & e
T 3FH HAT AT IAUTE #T A9 37 LGBTQ afamrfat & sterfah A1 St aer AAP| afqamreft & 0 &

TEATH T

* T FaeT TiF AAPI LGBTQ AT (40.0%) = 3Tq oRT{eh-LeATH 3T SOt ST/ (4T, a1 & w1
TEA | IATET AT STAE ATIT T TTAT FATI STHET & Uk LT T ATHT AT SATIEA HT AT Aol HIA ATl
AAP| LGBTQ af&amrfai it qaqT #, IAqATSA & a1 LT &7 G99 e atert AAPI LGBTQ Ffaamrfat =
- Haetd TR | THT A FT ATTT FHAT;

- ST & IHAAL AL T ATAT FHAT; T

- TS IS A qEH T THEAT THATY TATe RATH o FLLRIT AT Fd A

R AT ST ST Fae A7 FT AT, &) fig-a919

Tfeer AT SAATST IT ST ATHT T AT F AT rerfhier AAPI LGBTQ afzamarfat (56.5%) =
IftEe #1 TAE A= AT i FdT TE A, TaEH AT FTOT T AT Hf 398 UET Tl o7 Hi HCAAT
T g H Fg AT F4T (67.4%)!

o s F off T AT (42.3%) T FATT F AT AT Sqate & THE FU ST 97 FLHAATET T
AT & | FIEATS Fi

o s F o 79 AAPI LGBTQ af3amearfait (43.5%) 7 Faer & 3% TaTeT ATHAT F{U 7 78 IqAIeT & a0 §
ST T FarET

« ST AAPI LGBTQ FfZameatat F qefSHT &l IqUTET & SAqHa &l a7 af, 397 & o7 (50.5%) 7 Farar i
ST o I T, TR I7 T & AT AT § o7 Fae § a7 #i

T A HTLILLOTAT
CEEECELCIEIRE R CE

o TRTAT UF qfers AAPI LGBTQ afRamea it (30.7%) 7 TReT aAaE T & s HILAT T STAT FiAT, ST Hf
AL, TRA & Aforad, AT TTHEA|

o FESATNT AAPI LGBTQ FfZameatat F 39 afaamrtat il qaqT # 39 qa 1 TFaqT HT AHd HAT SA{e
Fad AAP| % TT § TE=TT 4TI

o TEA & THRRIAT AG99, AAPI LGBTQ FRATARIT % AU TRt qFaHT & AT F S o THA
FIATAT FT AAT FIA AT ATQATLATAT
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- SRTH-TAT, AR0 Aie@aRaf, i STai/EsT=aar & e 9% 394 IqUIS a2 T A9 FHAT;
- EA G T T TATAAT THATT TATE IR SAR T THLRTTT TG AT, T

- T § LGBTQ THUATT afZrel St I1 FAROMATAT T STHT FLed D1 ST FATEAT ST |

o THRA TIALAT AT AT HT AAPI LGBTQ FfATATAT & raefah qefOmeT 0¥ AheTqHe AT ST 9 2
TR ATATAT FT ATHT FIed AT ATRATLATAT

- AR AfHRTT F % AW AT AfFHAT F AT TSAAT T A FH FATAAT STATS; AT
- A e TiEe vais (GPA) FT (a9 AT

AAPI LGBTQ FfRar{afat & «fQ e T &1 ST aTelt Ggraar it qarer
GSA

SYAEar s qrfierd
o T FT-A12TE AAPI LGBTQ af2ameafat (63.5%) T 70 T § GSA g9 & =T &1

o TRTHIV HFAT, TR F TEFAT, 37T G TqFAT # AAPI LGBTQ Ff3amerfiit 7 GSA a% 12+ 21 it #:7
TATAAT STATE

 GSA T T a1 rerfahier AAPI LGBTQ FfaTLatat (57.7%) T &9 F 91T 12T, 3% 18.9% afaea s 7
ST AT 7aT & LT | A0 AT

SEEIRIG]
« a7 GSA aTer AAPI LGBTQ afeameerfif it ga=T # GSA aTet AAPI LGBTQ afdamafat =
- TR AATA & T THA BISH H1 FF FHTEAT TATS (22.4% TATH 36.9%);

- T ANH-LATT (45.6% TATH 62.3%) 3T ART SAATLTHAT (38.6% TATH 45.4%) % FHTLOT STEZRTTT BT
T AT FLA § FHH GATAAT STATS; 3T

- IO U T =TT F wufE g7 S F g9 F03T

 GSA # 9T @« 1ol AAPI LGBTQ afameafat F FhuT # LGBTQ &t aHEATSH HT HTHA 17 H Terfeh dgst

ZIT T AT AT, 3T GLSEN T 3% TR #, AT TSI Tel, el TLaLa AT TaLe § AT o Hf
rerfah HATAAT ST

RINIRVEIECTIE RS
YT ST qHfteTd

o TA-ATATE AAPI LGBTQ FfRAT T (74.6%) T TqTAT &l 3 et | Uk ST AT TTEFars a9 27|

o TR & ATAIA/ATHFATS G a1 12.2% AAPI LGBTQ afRATLA T 7 Sl § 91T AT, ¥ 2.4%
FIRATCART 7 et a7 9a7 & T | 907 A7)

SEEILIG
o I TEA & SATF/ATEERA S 99 F 2 AAPI LGBTQ Az =
- A G T TR § qefE TEaT S T e HAT; i
- AT SIS AT & HT0T TR gl 61 FH GHEAT ST
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o FHHT 3T 39 F AAPI LGBTQ afdamerfay 7 stz AAPI LGBTQ afeamer&t &t gt | ST /& g s
T H T A %] ST T STare |

TE® G AT

STAEAT
- sTgfHier AAPI LGBTQ afaameeft (97.2%) A & FH & FH UF G1IF FLHANT &1 9291 H7 97 78 7,
AR Fa AT T ARATLAT (48.5%) & 5 AGTIF FLHATLAT (11 IT THH eqfah) FT Tg=T F7 97 75 I
o FF AT A AAPI LGBTQ FfRATLATAT (49.2%) o & 28 T AT dgd AL Tarde qqel TLATHT g &l
AT &
o FEIATIT AAPI LGBTQ Ffeamafat 7, #aer AAPI & T0 | Tg=TH M0 FfAA T &if o1 § FH7 T&ah
FLHAT ST FH TZTIF TIATET g1 &l TAAT &l

SERTRIG
* T AAPI LGBTQ =Tt ST LGBTQ afRATLa T & HeTdT e aTel STefeh HTAATAT il gaT &l

IR

- AT ATATA & FTET TEA Bl H1 FF AT TATS;

- I SAN-ZATH, AT STATIHRAT, T SIS AT % FHTLOT TR g1 Ol FHH HATAAT STATS;
- A AL AH-HAAT AT AT A sfze A e w07

- I A GUET & ST A ST ATaAT T a9 FiAT,

- 399 GPA (3.5 39T 3.2) T TLaLH FfaT; &Y
- TTAHTE TR & ATE SN T ATHUT & AT ATSTAT T Ol AT FATIAT STars (97.6% A7 93.8%)!

ATt IISTHH

AT TEHA & TAFIH § LGBTQ AT 7 oHTeT 3 Hif |l ST HiT| FA TAT /i hael U 1475
AAP| LGBTQ af&amafat (27.4%) FT LGBTQ @I, SAT&TH, AT HILARIHT & TRIIqHE LA T

F AT | FATAT AT AT| THS STATAT, g0 Tg AT 71T F J AAPI LGBTQ afgamafat #1 o &

TAHIH § LGBTQ THI & [ Heg ThIHT Tgelsl i aaqraT T4T AT, I i:

o ST FH-LATT (16.8% FTH 30.2%) i AT srAfe@mamaf (19.4% T=TH 30.1%) % FHTLOT STHLRTTT B T
FAT FLA H FH HAEAT TATS;

o TEA F TATSTAT AT LGBTQ AT T FATHIT X &l AL FATEAT STATS (76.4% TATH 43.7%); 3T

o ST TEA TG H et ETT T Aq9d FHAT|

TH TTARIH THTALT & T @ LoT LT & ST Tl T TG, S i AT~ 9 a1 AR, 3T
I AT 3T FHATAT T FHRICHT AT TH% aTa9E, gA T147 Ff LGBTQ-THTASHT TTaashas
¥ orrHTer ater AAPI LGBTQ Ffameerfat # SraeT STTaf o7 S adr & FHIor SR § STELRTTT g &l
AT FIA AT FATIAT FH AT (22.5% F9TH 27.8%)!

TR o7 g
AAPI LGBTQ afeamea it & IqTe, TR &l THTTd HIAOMATAT, T T SHTEAT a6 T5o
ﬁwﬁwﬁhm@ Wﬁw%wﬁmmﬁ%aﬁ\Mm LGBTQ afaamft #emd siv



TR WEHTE T AT Fd gl AHLT H TR GaTT &F ST ATt G AT HETe SE qiia Wi
AT 3T &, ST Ff GSA ¥ Tg@® G AT, AAPI LGBTQ af3amafat & T & I qwar 7
THAET TT H AT 1A Tl gl T7 ATUHLT & ALY T, TH AT 3 @ Hf TR AlSY, QT Araf
TRATAT, i AAPI LGBTQ FfRATCATIT &l LT ATRT qXIEeT & &l AT T atel S q=adf.

* GSA T ST /AT Ea e 99 S8 ATt 67 T G0 F7| GSA 3T ST /A Fgd s d°i & a7 F1F
T ATl G757 &1 AAPI LGBTQ afG@mr T &1 39 Sae@Twatalt &l T2 X & A0, HH HedT AT ST
STT-T2T, A1, 37T AT/ Tgia STt 5 Arerfehgid Tgamt § gaefd g,

« AAPI| LGBTQ afaamt &t awaarsll & a1 § TRA & FLHATIAT 1 G067 AT FT T 2
o I UTSTAFIH HEATEAT T AT T Tg+ FT FeT0 ST=H AAPI 37 LGBTQ, 4T & o1, g v
FIARIAT & ATATY AT TRTICHE TLATLT ATHI B
« LGBTQ &Y ST afirelt aaagme & Hael § HLHATAT & AT et Aqral i et wl g He,
ST ATRATLATAT TAT 39 IAUIET & TAE FIA & A0 TAUE AT AT T TAT0 STAHT I ATTT Fd gl
o AT, T AT FH T THHET USTE AT TATIT AT 37 FIALOMATAT ST [LARL AT T FATTA FLe ST AL
FA & AT TRAT I TATAEg FATAT ST AT
o HTHTT TT F HHARIT THLAT 3T ATH0T TF Tgd T & A0 GATH A, TS ST AT qq¥ T2 afdd
T F STHATAATAT 0 FATG T FIA T HILT He, AL TR ST T & THLLETATSA & AT rerfeh T9raw
FHT T
U 3UTT U | FIATHRL 0 F gH UH AT &l AT AT Tl g STHH A TTh-LATH, ARM Tg=1e, AR0
STATAITRAT, SITAT, AT FSATAIAT T AACHETH H0d gU THT ARIATLATIT T FEHA § T& AT THA g HT
FFET HierdT g
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Introduction







Asian American and Pacific Islander (AAPI)!
elementary and secondary school students
represent 5% of the U.S. population, yet they

are often missing from policy discussions on
bullying in schools.? In fact, national data on
school victimization for AAPI are often missing or
unavailable.® It may be that smaller racial/ethnic
student populations, such as AAPI and Native
American youth, are often overlooked because of
population size. However, AAPI students may also
be left out of school bullying conversations, in part,
because of the model minority myth that AAPI
students are innately intelligent and hardworking,
and excel academically.* These stereotypes
perpetuate fallacies, create social pressures for
high achievement, and deny, downplay, or erase
the racism and discrimination that AAPI students
experience, and as a result, can be damaging

to the student.® Prior studies, in fact, show that
the incidence of racism from peers against AAPI
elementary and secondary school students is
common.® Another consequence of the model
minority myth may be the false assumption that
all AAPI youth are driven to excel academically
and, thus, are somehow able to avoid experiences
of bullying and harassment at school. This may
lead educators and administrators to believe that,
by focusing on their studies, AAPI youth are able
to avoid situations that lead to bullying, and thus,
they do not experience bullying in school.

Lesbian, gay, bisexual, transgender, and queer
(LGBTQ) youth often face unique challenges

related to their sexual orientation, gender identity,
and gender expression, challenges which most

of their non-LGBTQ peers do not face. GLSEN’s
2017 National School Climate Survey found

that schools are often unsafe places for LGBTQ
students.” LGBTQ youth often reported experiencing
harassment, discrimination, and other troubling
events in school, often specifically related to their
sexual orientation, gender identity and/or how

they express their gender,® including high levels of
verbal and physical harassment and assault, sexual
harassment, social exclusion and isolation, and
other interpersonal problems with peers. In addition,
many LGBTQ students did not have access to in-
school resources that may improve school climate
and students’ experiences, such as Gender and
Sexuality Alliances (GSAs), supportive educators,
and supportive and inclusive school policies.

Although a growing body of research has focused
on examining AAPI youth’s school experiences

and LGBTQ youth’s school experiences separately
or uniquely, much less research has examined
the school experiences of LGBTQ AAPI students.
Research on LGBTQ youth of color in general

has shown that schools nationwide are hostile
environments for LGBTQ youth of color, where they
experience victimization and discrimination based
on race, sexual orientation, and gender identity,
or all of the above simultaneously.® Because
LGBTQ youth are not a monolithic population,
some research has examined racial/ethnic group
differences in school climate indicating that

AAPI LGBTQ students tended to fare better than
other groups, including lower levels anti-LGBTQ
victimization, and school disciplinary action.°
Nevertheless, it was still a common occurrence
that AAPI LGBTQ students experience a hostile
school climate. Therefore, it is important to
highlight the experiences of AAPI LGBTQ students,
and how school climate is related to their
educational experiences and psychological well-
being. In this report, we explore more deeply the
school experiences of AAPI LGBTQ students.

Given that the majority of research on this
population has examined AAPI youth and

LGBTQ youth separately, we approach this

report with an intersectional framework.!! Where
possible, we examine the school experiences

of AAPI LGBTQ student’s multiple intersecting
marginalized identities (e.g., race, gender, sexual
orientation) in relation to multiple interlocking
systems of oppression (e.g., racism, transphobia,
homophobia). For instance, the homophobic bias
that an AAPI LGBTQ individual may experience

is tied to their experiences of racism as an AAPI
individual. Our focal point is on the school
experiences of AAPI LGBTQ youth as a whole, with
attention to also examining differences within AAPI
LGBTQ youth. This report will not compare AAPI
LGBTQ youth to other racial/ethnic LGBTQ groups.

This report is one of a series of reports on LGBTQ
students of color, including Black, Latinx, and
Native and Indigenous LGBTQ youth. In this
report, we examine the experiences of AAPI LGBTQ
students with regard to indicators of negative
school climate, as well as supports and resources.
In Part One: Safety and Victimization at School,
we begin with examining AAPI LGBTQ students’
feelings of safety at school due to their personal
characteristics (race/ethnicity, sexual orientation,
and gender identity/expression), experiences

of racist and anti-LGBTQ victimization from



peers, as well as reporting racist and anti-LGBTQ
victimization to school staff and staff responses to
these reports, and family reporting and intervention
as an additional form that impacts their school
experiences. In Part Two: School Practices, we
shift to AAPI LGBTQ students’ experiences with

school staff and practices, including experiences
of school disciplinary action and its relation to
anti-LGBTQ discriminatory school policies and
practices, as well as school resources and supports
for AAPI LGBTQ students, and club participation
and leadership.
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Methods

Data for this report came from GLSEN's 2017
National School Climate Survey (NSCS), a
biennial survey of U.S. secondary school students
who identify as LGBTQ. Participants completed
an online survey about their experiences in

school during the 2016-2017 school year,
including hearing biased remarks, feelings of
safety, experiencing harassment and assault,
feeling comfortable at school, and experiencing
anti-LGBTQ discriminatory school policies and
practices. They were also asked about their
academic achievement, attitudes about school,
school involvement, and availability and impact
of supportive school resources. Eligibility for
participation in the survey included being at least
13 years of age, attending a K-12 school in the
United States during the 2016-2017 school year,
and identifying as lesbian, gay, bisexual, queer, or
a sexual orientation other than heterosexual (e.g.,
pansexual, questioning) or being transgender or as
having a gender identity that is not cisgender (e.g.,
genderqueer, nonbinary). For a full discussion of
methods, refer to GLSEN’s 2017 NSCS report.1?

The full sample for the 2017 NSCS was 23,001
LGBTQ middle and high school students between
13 and 21 years old. In the survey, participants
were asked how they identified their race/ethnicity,
including “Asian or South Asian” and “Native
Hawaiian or other Pacific Islander”. Participants
could check all that apply. The sample for this
report consisted of any LGBTQ student in the
national sample who identified as “Asian or

South Asian” or “Native Hawaiian or other Pacific
Islander” (henceforth referred to as Asian American
and Pacific Islander), including those who only
identified as AAPI, and those who identified as
AAPI and one or more additional racial/ethnic
identities (multiracial AAPI). It is important to note
that the sample size of Pacific Islander LGBTQ

students was too small to examine their school
experiences alone. Therefore, LGBTQ students who
identified as Pacific Islander were combined with
those who identified as Asian. The final sample

for this report was a total of 1,480 AAPI LGBTQ
students.

Sample Description

As seen in Table S.1, two-fifths (40.0%) of AAPI
LGBTQ students in the sample identified as

gay or lesbian, with just over a quarter (28.9%)
identifying as bisexual and nearly one-fifth (19.8%)
identifying as pansexual. Just over half (57.7%)
identified as cisgender, nearly a quarter (22.1%)
identified as transgender, and the remainder
identified with another gender identity or were
unsure of their gender identity. Among students
who only identified as only AAPI, 91.7% identified
as Asian or South Asian, and 13.7% identified

as Pacific Islander or Native Hawaiian (see Table
S.1). Just over half of the AAPI LGBTQ students
in this report (56.0%) identified with one or more
racial/ethnic identities in addition to AAPI, as
described in Table S.1. For example, nearly half
of respondents (45.9%) also identified as White.
The majority of respondents were born in the U.S.
(86.9%) and nearly all learned English as their
first language, or as one of their first languages
(91.1%). Additionally, just over half (54.5%)
identified with no religion.

Students attended schools in all 50 states, the
District of Columbia, Puerto Rico, Guam, American
Samoa, and the Northern Mariana Islands. As seen
in Table S.2, the majority of students attended
high school (67.0%), the vast majority attended
public school (87.7%), and just over half attended
majority-White schools (56.5%).



Table S.1. Demographic Characteristics of Survey Participants

Sexual Orientation!® (n = 1474)
Gay or Leshian

Bisexual

Pansexual'

Queer

Asexual®®

Another Sexual Orientation
(e.g., fluid, heterosexual)

Questioning or Unsure

Race and Ethnicity!® (n = 1480)
Asian or Pacific Islander Only

Asian or South Asian

Pacific Islander or Native Hawaiian
Multiple Racial/Ethnic Identities!’

White

Native American, American Indian,
or Alaska Native

Black or African American
Hispanic or Latino/Latina/Latinx
Middle Eastern or Arab American

Immigration Status (n = 1478)
U.S. Citizen
Born in the U.S. or a U.S. territory
Born in another country'®
U.S. Non-citizen
Documented
Undocumented

English Learned as First Language
(n=1462)

Average Age (n = 1480) = 15.5 years

Grade in School (n = 1449)
6th

7th

8th

9th

10th

11th

12th
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40.0%
28.9%
19.8%
4.0%
2.7%
3.9%

3.3%

44.0%
91.7%
13.7%
56.0%
45.9%

7.8%

8.4%
12.8%
2.9%

96.8%
86.9%
9.9%
3.1%
2.8%
0.3%

91.1%

1.2%

7.5%
14.4%
20.2%
23.4%
21.7%
11.5%

Gender'® (n = 1425)
Cisgender

Female

Male

Unspecified
Transgender

Female

Male

Nonbinary (i.e., not identifying as
male or female, or identifying
as both male and female)

Unspecified
Genderqueer

Another Nonbinary Identity
(e.g., agender, genderfluid)

Questioning or Unsure

Religious Affiliation (n = 1475)
Christian (non-denominational)
Catholic

Protestant

Jewish

Buddhist

Muslim

Another Religion (e.g., Unitarian
Universalist, Wiccan)

No Religion, Atheist, or Agnostic
(and not affiliated with a
religion listed above)

Received Educational
Accommodations?° (n = 1466)

57.7%
37.3%
17.3%
3.1%
22.1%
1.8%
13.9%
5.1%

1.3%
11.2%
7.3%

1.8%

13.5%
10.6%
1.4%
1.2%
6.2%
1.3%
11.3%

54.5%

23.6%



Table S.2. Characteristics of Survey Participants’ Schools

Grade Level (n = 1474)
K through 12 School

Lower School (elementary and
middle grades)

Middle School
Upper School (middle and high grades)
High School

Region?! (n = 1472)
Northeast

South

Midwest

West

U.S. Territories

School Racial Composition (n = 1316)
Majority AAPI

Majority White

Majority Other Race

No Majority Race

7.7%
1.8%

15.3%
8.2%
67.0%

17.1%
24.2%
15.3%
41.2%

2.2%

13.1%
56.5%
18.6%
11.8%

School Type (n = 1453)
Public School
Charter
Magnet
Religious-Affiliated School
Other Independent or Private School

Single-Sex School (n = 1474)

School Locale (n = 1452)
Urban

Suburban

Rural or Small Town

87.7%
5.3%
11.2%
4.6%
7.7%

1.9%

27.7%
54.2%
18.1%






Part One:
Safety and
Victimization
at School







For AAPI LGBTQ youth, school can be an unsafe
place. Our previous research indicates that the
majority of LGBTQ students regularly hear biased
language at school, and most experience some
form of identity-based harassment or assault.
These experiences may negatively impact students
academic outcomes, as well as their psychological
well-being. Thus, we explored the reasons AAPI
LGBTQ students feel unsafe at school, the types
of biased language they hear, and both the extent
and effects of in-school harassment and assault.
Because school staff have a responsibility to
intervene on such incidents of bias, we also
examined AAPI LGBTQ students’ rates of reporting
their victimization to staff, and how school staff
responded.

Safety

We asked students if they ever felt unsafe at school
due to any personal characteristics. As shown in
Figure 1.1, the most common reason for AAPI
LGBTQ students to feel unsafe was due to their
actual or perceived sexual orientation (51.8%),
followed by the way they express their gender,

or how traditionally “masculine” or “feminine”
they were in appearance or behavior (41.1%).??
Additionally, just over a quarter of students
(26.4%) felt unsafe due to their race or ethnicity.
For some, feeling unsafe at school may even
result in avoiding school altogether. When asked
about absenteeism, over a quarter of AAPI LGBTQ
students (27.6%) reported missing at least one
day of school in the last month because they felt

Figure 1.1 AAPI LGBTQ Students Who Felt Unsafe at School Because of Actual or Perceived Personal Characteristics

Sexual Orientation
Gender Expression
Body Size/Weight
Gender

Race or Ethnicity
Academic Ability
Family Income 13.9%
Disability 10.3%
Religion 10.1%

English Proficiency 4.6%

Citizenship Status 2.2%

Other (e.g. political views,

past victimization) 10.9%

51.8%

41.1%

32.3%

30.4%

26.4%

23.2%

“Do you feel unsafe at school because of...”

T T
0% 10% 20%

DRAFT: JANUARY 20, 2020

T T T 1
30% 40% 50% 60%
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Remarks about Transgender People (e.g., “tranny,” “he/she”)

unsafe or uncomfortable, and nearly one-tenth
(8.4%) missed four or more days in the last month.

Biased Remarks

AAPI LGBTQ students may feel unsafe at school, in
part, because of homophobic, racist, or other types
of biased language that they hear from their peers
in classrooms or hallways. We asked students how
often they heard anti-LGBTQ language from other
students, including: the word “gay” being used

in a negative way (such as “that’s so gay” being
used to call something “stupid” or “worthless”),
other homophobic remarks (such as “faggot” and
“dyke”), comments about students not acting
“masculine” enough, comments about students not
acting “feminine” enough, and negative remarks
about transgender people (such as “tranny” or “he/
she”). We also asked students how often they heard
racist language from other students at school.

As shown in Figure 1.2, the most common form

of biased language was “gay” used in a negative
way, followed by racist remarks. Nearly two-thirds
of AAPI LGBTQ students heard “gay” used in a
negative way often or frequently (61.9%), and just
over half heard racist remarks often or frequently
(52.7%). The next most common forms of biased
remarks heard by AAPI LGBTQ students were other
homophobic remarks and comments about not
acting “masculine” enough (see also Figure 1.2).%3

Harassment and Assault

In addition to hearing biased language in
hallways or classrooms, many students

experience victimization at school, including
verbal harassment (e.g., being called names or
threatened), physical harassment (e.g., being
shoved or pushed), and physical assault (e.g.,
being punched, kicked, or injured with a weapon).
LGBTQ students who experience harassment

or assault may feel excluded and disconnected
from their school community, and may respond

by avoiding school. This victimization may also
have a negative impact on students’ psychological
well-being and academic success.?* Therefore,

we examined how often AAPI LGBTQ students
experienced victimization in the past year based
on their actual or perceived sexual orientation, the
way they express their gender, and their actual or
perceived race/ethnicity. We also examined whether
victimization based on sexual orientation or based
on race/ethnicity was associated with academic
outcomes as well as key indicators of student well-
being, including: educational aspirations, skipping
school due to feeling unsafe, school belonging, and
depression.

Extent and effects of harassment and assault
based on personal characteristics. As shown in
Figure 1.3, the majority of AAPI LGBTQ students
experienced harassment and assault based

on their race/ethnicity, sexual orientation and
gender expression. Victimization based on their
sexual orientation was most common, followed by
victimization because of gender expression (see
also Figure 1.3).2%

We examined whether victimization at school
due to sexual orientation and victimization due
to race or ethnicity were associated with AAPI
LGBTQ students’ psychological well-being and

Figure 1.2 Frequency of Hearing Anti-LGBTQ and Racist Remarks in School

Other Homophobic Remarks (e.g., “fag” or “dyke’)

Racist Remarks

Remarks about Students not Acting “Masculine” Enough

Remarks about Students not Acting “Feminine” Enough

18.6%

“That's So Gay” 2.2% 23.9% 35.0%
10.7% 19.8% 34.4%
7.6% EEERYA 22.2% 29.3%
10.7% 24.6% 26.3%
17.7% 26.7% 18.6%
25.2% 22.3% 18.1%
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educational outcomes. We found that victimization
based on sexual orientation was related to skipping
school due to feeling unsafe, lower educational
aspirations, lower levels of school belonging, and
greater levels of depression.?® For example, as seen
in Figure 1.4, students were more than three times
as likely to skip school because they felt unsafe

if they experienced higher than average levels of
victimization based on sexual orientation (57.5%
vs. 16.9%). Similarly, we found that victimization
based on race/ethnicity was related to skipping
school due to feeling unsafe, lower levels of school
belonging, and greater levels of depression (see
Figure 1.5).?” We did not, however, observe a
relationship between victimization based on race/
ethnicity and educational aspirations.

Figure 1.3 Percentage of AAPI LGBTQ Students Who Experienced

80%

60%

40%

20%

0%

7 54.7%

Victimization Based on Personal Characteristics

60.5%
53.8%

Sexual Orientation  Gender Expression Race or Ethnicity

Differences in victimization by transgender status.
Previous research, from GLSEN, as well as other
scholars, has demonstrated that transgender

and other gender nonconforming (trans/GNC)
students experience greater levels of anti-LGBTQ
victimization and harassment than cisgender LGBQ
students.?® We found this to be true for AAPI
LGBTQ students as well. Specifically, we found
that trans/GNC AAPI students experienced greater
levels of victimization based on sexual orientation
and gender expression than their cisgender LGBQ
AAPI peers (see Figure 1.6), but they did not differ
on victimization based on race/ethnicity (see also
Figure 1.6).2° Given that the general population
tends to hold less favorable views of transgender
people than of gay and lesbian people,3° trans/
GNC AAPI students may be greater targets for anti-
LGBTQ victimization.

Differences in victimization by multiple racial/
ethnic identities. For multiracial students, their
own racial/ethnic identification or how they are
identified by their peers in terms of their race/
ethnicity may vary based on context.3! Because
they do not belong to any single racial/ethnic
group, these students may face greater levels

of social exclusion that may result in increased
risks for peer victimization.3? Thus, we examined
whether AAPI LGBTQ students who endorsed
multiple racial/ethnic identities differed from
those who identified only as AAPI with regard to
their experiences of victimization. We found that
multiracial AAPI LGBTQ students experienced
greater levels of victimization based on sexual

Figure 1.4 Victimization Based on Sexual Orientation and AAPI LGBTQ Student Well-Being and Academic Outcomes

99.3%

96.1%

100% -

80% A

60% -

40% A

00% 16.9%

0%
Planning to Graduate

High School Past Month

Lower than Average Levels of Victimization

Missed School in the

73.2%

Depression
(Above Average Levels)

School Belonging
(Above Average Levels)

. Higher than Average Levels of Victimization
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orientation and based on gender expression than severity of racist victimization than multiracial

LGBTQ students who identified only as AAPI (see AAPI students.3* It is possible that multiracial
Figure 1.7).38 AAPI students are more likely to be targeted for
victimization in AAPI majority schools because
We did not find that multiracial AAPI LGBTQ of their other racial/ethnic identities, whereas
students, overall, experienced different levels students who only identify as AAPI may be more
of race-based harassment than those who targeted for victimization in schools where they are
only identified as AAPI. However, we did find not a racial majority. Further research is warranted
differences when we considered the racial to explore other possible connections between
composition of the school. In majority AAPI multiracial/multiethnic identity and different forms
schools, multiracial AAPI LGBTQ students of victimization among students of color.
experienced a higher severity of racist victimization
than LGBTQ students who only identified as Experiencing multiple forms of victimization. Thus
AAPI. However in all other school compositions far in this section, we have discussed AAPI LGBTQ
— majority White, majority other non-White race, students’ in-school experiences of victimization
and no majority race schools — LGBTQ students based on sexual orientation, on gender expression,
who only identified as AAPI experienced higher and on race/ethnicity independently. However,

Figure 1.5 Victimization Based on Race/Ethnicity and AAPI LGBTQ Student Well-Being and Academic Outcomes

100% - 99.1% 98.0%

80% -
63.4% 59.4%
60% -

40% - 35.5% 39.7% 38.5%

18.4%
20% ~

0%
Planning to Graduate Missed School in the School Belonging Depression
High School Past Month (Above Average Levels) (Above Average Levels)

Lower than Average Levels of Victimization . Higher than Average Levels of Victimization

Figure 1.6 Differences in Level of Victimization by Trans/GNC Status
(Percentage of AAPI LGBTQ Students Experiencing Higher than Average Levels of Victimization)

60% - 53.7% 53.3%

40%

20%

0%

Victimization due to Victimization Based on Victimization due to
Sexual Orientation Gender Expression Race/Ethnicity

Cisgender LGBQ AAPI Students . Trans/GNC AAPI Students

ASIAN AMERICAN AND PACIFIC ISLANDER LGBTQ YOUTH IN U.S. SCHOOLS



many AAPI LGBTQ students experience
victimization that targets both their LGBTQ and
their racial/ethnic identities. In fact, two-fifths

of AAPI LGBTQ students in our study (40.0%)
experienced harassment or assault based on both
their sexual orientation and their race/ethnicity.3®
Previously in this report, we reported that both

types of victimization separately were related

to skipping school due to feeling unsafe, lower
school belonging, and greater levels of depression.
However, it is important to understand how

these outcomes are associated with experiencing
multiple forms of harassment. Therefore, we
examined the combined effects of race-based

Figure 1.7 Differences in Level of Victimization by Multiple Racial/Ethnic Identities
(Percentage of AAPI LGBTQ Students Experiencing Higher than Average Levels of Victimization)

60% -

40%

20%

0%
Victimization due to
Sexual Orientation

Identify Only as AAPI

Victimization Based on
Gender Expression

54.5% 53.3%

Victimization due to
Race/Ethnicity

[l 'dentify as AAPI and One or More
Other Racial/Ethnic Identities

Figure 1.8 AAPI LGBTQ Student Well-Being and Multiple Forms of
Victimization Based on Sexual Orientation and Race/Ethnicity
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60% -

64.3%

55.0%

48.7% 45.3%
42.3%
40% 1 34.1%
28.8% 27.9%
20% - 17.2%
9.7% .
0%

51.7%

Missed School
in the Past Month

Neither Form of Victimization

. Victimization Based on Race/Ethnicity Only

School Belonging
(Above Average Levels)

Depression
(Above Average Levels)

Victimization Based on Sexual Orientation Only

. Both Forms of Victimization
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and homophobic victimization on missing school,
school belonging, and depression. We found

that students who experienced both homophobic
and racist victimization were the most likely to
skip school due to feeling unsafe,3® experienced
the lowest levels of school belonging,®” and
experienced the highest levels of depression,3® as
compared to those who experienced only one form
of victimization or neither (see Figure 1.8).

In that AAPI LGBTQ students likely have a longer
history with experiencing victimization based on
their race/ethnicity than their LGBTQ identity, it

is possible that these experiences of race-based
victimization may equip AAPI LGBTQ students with
skills to navigate other types of victimization, such
as anti-LGBTQ victimization, and provide a buffer
against the psychological harms of these additional
forms of victimization.3® Thus, we also examined
how the experience of racist victimization might
alter the effect of homophobic victimization on
school outcomes and well-being. We found that
the effects of victimization on school belonging
and depression were more pronounced if students
only experienced one form of victimization.*°

For example, the negative effect of homophobic
victimization on depression was strongest among
AAPI LGBTQ students who experienced higher
levels of homophobic victimization and lower levels
of racist victimization. Thus, the findings suggest
that an AAPI LGBTQ student who has early and
possibly ongoing experiences of racist victimization
may be better equipped to respond to subsequent
victimization, including harassment based on their
sexual orientation.*! We did not find this same
effect with regard to missing school, however. More
investigation is warranted to further understand
the impacts of multiple forms of victimization,
although it remains clear that experiencing
additional forms of victimization means
experiencing additional harm, and AAPI LGBTQ
students who experienced victimization targeting
both their race/ethnicity and sexual orientation
experienced the poorest outcomes.

Reporting School-Based Harassment
and Assault

GLSEN advocates for clear guidelines for school
staff on anti-bullying and harassment incidents,
and for staff to be trained in effectively responding
to victimization incidents. We asked AAPI LGBTQ
students who had experienced harassment or

assault in the past school year how often they
had reported the incidents to school staff, and
found that the majority of students (56.5%)
never reported victimization to staff (see Figure
1.9). Less than 1 in 5 students (17.1%) reported
victimization to staff “most of time” or “always.”

AAPI LGBTQ students who indicated that they

had not always told school personnel about their
experiences with harassment or assault were asked
why they did not always do so. The most common
reason for not reporting victimization to staff was
that they did not think that staff would do anything
about it (67.4%).

We asked LGBTQ students who had reported
incidents to school staff about the actions that
staff had taken in response to the reported
incident. The most common staff responses to
students’ reports of harassment and assault was
talking to the perpetrator/telling the perpetrator
to stop (42.3%), followed by telling the student
to ignore it (40.8%), and doing nothing/taking no
action (34.3%). Thus, AAPI LGBTQ students may
be justified in thinking that staff may not address
the victimization they experience. Furthermore,
nearly half of students (44.9%) reported that
staff responded ineffectively to their reports of
victimization. We also found that the only common
response that could be considered appropriate or
effective was talking to the perpetrator/telling the
perpetrator to stop.*?

Figure 1.9 Frequency of AAPI LGBTQ Students
Reporting Incidents of Harassment and
Assault to School Staff (n=687)

Some of the Time
26.4%

Most of
the Time
10.5%

Always
6.6%
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Insight on Family Reporting and Intervention

Family support has been shown to improve educational opportunities and academic success for
marginalized groups, such as students with disabilities and students of color.*® However, little is known
about factors that contribute to family support, particularly for AAPI LGBTQ students. Prior studies have
focused on AAPI parents’ involvement in their children’s academic achievement.** In part, this may

be because education research regarding parental involvement in general, regardless of the students’
race/ethnicity, has typically examined the relationship between parental involvement and academic
achievement.*® Therefore, relatively less attention has been paid to non-educational outcomes in the
school lives of AAPI youth, including family support for AAPI students with regard to bullying. In this
section, we examined family intervention in response to their child’s victimization at school, and conditions
that promote family intervention for AAPI LGBTQ students.

Reporting Victimization to Family. Given that family members may be able to intervene when incidents

of victimization occur, we asked students in our survey if they reported harassment or assault to a family
member. Less than half of AAPI LGBTQ students (43.5%) said that they had ever told a family member
about the victimization they faced at school. When LGBTQ students experience victimization at school,
they may be hesitant to tell family members if they are not out to them. We found that students who were
out as LGBTQ to at least one family member were more likely to tell their families about the victimization
they were experiencing at school, but it remained only slightly more than half (52.3% of those out to
family vs. 32.0% of those not out).*®

Frequency of Intervention by AAPI LGBTQ

Family Intervention. Among AAPI LGBTQ students who reported :
Students’ Family Members (n = 687)

victimization experiences to a family member, half (50.5%) reported

that a family member talked to their teacher, principal or other Some of the Time
school staff about the harassment or assault they experienced (see 28.7%
Figure). Most of the Time

10.6%

Certain factors may increase the likelihood that family members
intervene on behalf of the student with the school. Family members
may be more likely to intervene when the student experiences a
high severity of victimization. Further, family members of students
with disabilities or educational accommodations may be more likely
to be involved in the student’s general school life and thus, more
likely to intervene when that student is victimized in school. In
fact, we found that family members of AAPI LGBTQ students were
more likely to talk to staff about victimization when the student Never

had experienced higher levels of victimization based on gender 49.5%

expression (54.5% vs. 45.2%).*” However, victimization based on

sexual orientation and victimization based on race/ethnicity were not related to family members talking to
staff about victimization. We also found that AAPI LGBTQ students who had a disability were more likely
to report that their family members talked to staff about their victimization, compared to AAPI LGBTQ
students who did not have a disability (54.4% vs. 44.6%).*® Receiving educational accommodation
services was not related to family members talking to staff about victimization.

Always
11.2%

Conclusions. We found that many AAPI LGBTQ students who experienced victimization in school reported
victimization to their family members and many family members talked to staff about victimization
experiences. Certain conditions at school make it more likely for family members of AAPI LGBTQ students
to intervene, such as when there is a more hostile school climate and when their child has a disability. It
is interesting to note that family members of AAPI LGBTQ students were more likely to intervene when the
student experienced higher levels of victimization based on gender expression, but this was not the case
for victimization based on sexual orientation and victimization based on race/ethnicity. Further research is
warranted to explore connections between different forms of victimization and family intervention among
AAPI LGBTQ students. Finally, findings from our data show whether family members intervene, but not
how effective their interventions are. Thus, it is critical for research to assess the effectiveness of family
intervention efforts in improving school climate.
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Conclusions

The majority of AAPI LGBTQ students experienced
anti-LGBTQ and racist victimization, and these
forms of victimization may result in poorer
academic outcomes and student well-being. In
fact, those who experienced both of these forms of
victimization had the most adverse outcomes with
regard to skipping school due to feeling unsafe,
school belonging, and depression. Thus, it is
important that educators be particularly attentive
to the needs of students who lie at the intersection
of multiple forms of bias. Unfortunately, we also
found that the majority of AAPI LGBTQ students

who experienced victimization at school never
reported these experiences to staff. Further, for
those who did report their victimization to staff, the
second most common staff response was telling the
student to ignore the incident. Thus, it is critical
that schools implement clear and confidential
pathways for students to report incidents of bias
that they experience, and that educators and other
school staff receive training to understand how to
intervene effectively on both anti-LGBTQ and racist
victimization.
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Part Two:
School Practices







Schools have a responsibility to promote positive
learning for all students, including AAPI LGBTQ
students. The availability of resources and
supports in school for AAPI LGBTQ students is
another important dimension of school climate.
There are several key resources that may help

to promote a safer climate and more positive
school experiences for students: student clubs
that address issues for LGBTQ students; school
personnel who are supportive of LGBTQ students;
and LGBTQ-inclusive curricular materials. However,
our previous research has found that many LGBTQ
students do not have such supports available in
their schools.*® In addition, schools also often
have disciplinary practices that contribute to a
hostile school climate. Thus, in this section, we
examined school practices, and their impact on
the educational outcomes and well-being of AAPI
LGBTQ students. Specifically, we examined AAPI
LGBTQ students’ experiences of school disciplinary
action, as well as the availability and utility of
specific supports and resources that may uniquely
impact AAPI LGBTQ students in ways that differ
from the general LGBTQ student population,
including student clubs that address LGBTQ and
ethnic/cultural issues, school personnel, and
LGBTQ-inclusive curriculum.

Experiences with School Discipline

The use of harsh and exclusionary discipline,

such as zero tolerance policies, has contributed

to higher dropout rates as well as reliance on
alternative educational settings, where educational
supports and opportunities may be less available.>®
Prior research shows that school disciplinary
policies and practices disproportionately targets
LGBTQ students,® and may have serious academic
consequences for these students. School discipline
can also be directly connected to greater time out
of school and even a greater likelihood in juvenile
justice system involvement. We examined three
categories of school disciplinary action: in-school
discipline (including referral to the principal,
detention, and in-school suspension), out-of-school
discipline (including out-of-school suspension

and expulsion), and having had contact with the
criminal justice or juvenile justice system as a
result of school discipline, such as being arrested
and serving time in a detention facility. As shown
in Figure 2.1, nearly a third of AAPI LGBTQ
students (30.7%) reported having ever been
disciplined at school. Students most commonly
reported in-school discipline, and fewer students
received out-of-school suspension and expulsion.

Figure 2.1 Percentage of AAPI LGBTQ Students Who Experienced School Discipline

40% A
30.7%
30% - 28.6%
20% 18.9% 19.4%
10% A 71%
4.0%
1.2% 1.4%
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Detention Principal’s Detention In-School Out-of-School Expelled Contact Any Form of
Office Suspension Suspension from School with Law School
Enforcement Discipline
In-School Discipline Out-of-School Discipline
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A small percentage of students (1.4%) had had
contact with the criminal justice or juvenile justice
system.

Impact of victimization and safety on school
discipline. Several factors may be associated

with LGBTQ students’ school disciplinary
experiences, including those stemming from unsafe
or discriminatory school environments. As we
found in GLSEN’s 2017 National School Climate
Survey, LGBTQ students are often disciplined
when they are, in fact, the victim of harassment or
assault. We found that AAPI LGBTQ students who
experienced greater levels of victimization based
on sexual orientation, gender expression, and race/
ethnicity were more likely to experience all three
forms of school discipline (in-school discipline,
out-of-school discipline, and contact with law
enforcement).5?

LGBTQ students who are victimized at school may
also miss school because they feel unsafe, and
thus, face potential disciplinary consequences for
truancy. We found that AAPI LGBTQ students who
missed more days of school were more likely to
experience all three forms of discipline (in-school,
out-of-school, and contact with law enforcement).53
For instance, as shown in Figure 2.2, just over
two-fifths of AAPI LGBTQ students (42.8%) who
missed school in the past month because they
felt unsafe experienced some form of in-school
discipline, compared to a quarter of students
(24.5%) who did not miss school.

Impact of discriminatory school policies and
practices on school discipline. Schools often
employ anti-LGBTQ discriminatory practices,

which may lead to more disciplinary action against
LGBTQ students. In our survey, we asked LGBTQ
students about a number of specific LGBTQ-related
discriminatory school policies and practices at their
school that they may have personally experienced,
such as being disciplined for expressing public
displays of affection, prevented from starting a
GSA, and gender-related discrimination (e.g.,
prevented from using the bathroom or locker

room that aligns with their gender, prevented

from using their chosen name or pronouns). Half
of AAPI LGBTQ students (50.0%) experienced
discriminatory school policies and practices.

We examined how anti-LGBTQ discriminatory
school policies and practices were associated with
school disciplinary action. As illustrated in Figure
2.3, we found that AAPI LGBTQ students who
experienced discrimination in school were more
likely to experience both in-school and out-of-
school-discipline than AAPI LGBTQ students who
did not experience discrimination, but did not find
any differences with regard to contact with law
enforcement.%

Differences in school discipline by transgender
status. Previous research from GLSEN has
demonstrated that, in general, transgender and
other gender nonconforming (trans/GNC) students
experience higher rates of in-school discipline and

Figure 2.2 Experiences of School Discipline by Missing School Because of Feeling Unsafe
(Percentage of AAPI LGBTQ Students Who Experienced School Discipline)
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out-of-school discipline, compared to cisgender
LGBQ students.>® We also found this to be true for
AAPI LGBTQ students. Trans/GNC AAPI students
were more likely to experience in-school discipline
and out-of-school discipline than cisgender

LGBQ AAPI students.%® However, trans/GNC AAPI
students did not differ with regard to contact with
law enforcement.

Given our previous finding that trans/GNC AAPI
students experienced greater levels of anti-LGBTQ
victimization and that they are more likely to
experience in-school and out-of-school discipline
than cisgender LGBQ AAPI students, we examined
whether anti-LGBTQ victimization played a role on
the relationships between trans/GNC status and in-
school and out-of-school discipline. We found that
trans/GNC AAPI students experienced greater levels
of anti-LGBTQ victimization than their cisgender
LGBQ AAPI peers, and in turn, they were more
likely to experience in-school and out-of-school
discipline.%’

Differences in school discipline by multiple racial/
ethnic identities. Prior research has found that
among secondary school students, students who
identify as two or more racial/ethnic identities are
at greater risk for school disciplinary action than
other racial/ethnic groups.®® Thus, we examined
whether AAPI LGBTQ students who endorsed
multiple racial/ethnic identities differed from
those who only identified as AAPI with regard to
their experiences with school disciplinary action.
We found that multiracial AAPI LGBTQ students
were more likely to experience all three forms of

school discipline, including in-school discipline
(34.6% vs. 23.0%), out-of-school discipline (5.9%
vs. 3.1%), and contact with law enforcement
(2.2% vs. 0.3%), than AAPI LGBTQ students

who identified only as AAPI.5° Further research

is warranted to explore the possible connections
between multiracial/multiethnic identity and school
discipline among students of color.

Impact of school discipline on educational
outcomes. School disciplinary action may impinge
on a student’s educational success. Exclusionary
school disciplinary practices, those that remove
students from the classroom, may lead to poorer
grades and a diminished desire to continue on
with school. In fact, we found that AAPI LGBTQ
students’ experiences with in-school discipline,
out-of-school discipline, and contact with law
enforcement were related to lower likelihood to
plan on pursuing post-secondary education,®°
and lower grade point average (GPA)®! than those
who did not experience in-school discipline,
out-of-school discipline and contact with law
enforcement.

School-Based Supports and Resources for
AAPI LGBTQ Students

In our 2017 National School Climate Survey
report, we demonstrated the positive impact of
LGBTQ-related school resources and supports
on educational outcomes and well-being for
LGBTQ secondary school students in general.
Unfortunately, we also found that many LGBTQ

Figure 2.3 Experiences of School Discipline by Anti LGBTQ Discrimination
(Percentage of AAPI LGBTQ Students Who Experienced School Discipline)
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students did not have access to these types of
resources in school. Thus, in this section, we
examined the availability and utility of school
supports, including LGBTQ-related school supports
as well as student-led ethnic/cultural clubs, for
AAPI LGBTQ students. It is important to note

that for institutional supports, including the
presence of GSAs and ethnic/cultural clubs, school
characteristics may be related to their availability,
such as region, locale, school racial composition,
and school size. Other school supports, such as
having educators and administrators who are
supportive of LGBTQ students, may differ based
on the identities of AAPI LGBTQ students. For
example, a student’s AAPI or LGBTQ identities
may not be related to whether they have a GSA or
an ethnic/cultural club, but they may be related to
how supportive their teachers are. Yet, one’s racial/
ethnic identities may be related to the types of
schools one attends or has access to (e.g., school
racial composition, region, locale), and schools
then vary in the availability of LGBTQ-related
institutional supports (see GLSEN’s 2017 National
School Climate Survey report for full discussion

of school characteristics and the availability of
supports). Therefore, we also examined how the
availability of these supports may be related to
various demographic and school characteristics,
such as school location and student body racial
composition.

GSAs. GSAs, often known as Gay-Straight Alliances
or Gender and Sexuality Alliances, are student-

led clubs that address LGBTQ student issues and
can be supportive spaces for LGBTQ students.

Figure 2.4 Availability of GSAs and Ethnic/Cultural Clubs
(Percentage of AAPI LGBTQ Students Who Reported
Having Club at Their School)
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63.5%
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The presence of GSAs, regardless of participation
in them, can provide LGBTQ students with a safe
and affirming space within a school environment
that may be hostile. Nearly two-thirds of AAPI
LGBTQ students (63.5%) reported having a

GSA at their school (see Figure 2.4). While

our findings show that just over a third of AAPI
LGBTQ students (36.5%) do not have access to
a GSA, the percentage of AAPI LGBTQ students
who have access to a GSA is still higher than the
national percentage for LGBTQ students, based
on the 2017 National School Climate Survey.%?
Further research is warranted to explore possible
school-level characteristics that may contribute
to differences in access to GSAs for AAPI LGBTQ
students, compared to LGBTQ students nationally.

We also examined whether school characteristics,
including school racial composition, locale (urban,
suburban, rural), region (Northwest, South,
Midwest, West), and school size were related to
the availability of GSAs. With regard to locale,
AAPI LGBTQ students in suburban schools were
most likely and rural schools were least likely to
have a GSA at their school.®® Regarding region,
AAPI LGBTQ students who attended schools in
the South were the least likely to have a GSA, and
those attending schools in the West were more
likely to have a GSA than those in the Midwest.%*
Finally, regarding size of the school population,
AAPI LGBTQ students who attended larger schools
were more likely to have a GSA at their school.®®
School racial composition was not related to GSA
availability.®®

GSAs and other similar student clubs can provide
a safe and inclusive school environment for LGBTQ
students and their allies to meet, socialize, and
advocate for change in their school communities.®”
Thus, students who have a GSA may feel more
connected to school and may be less likely to

miss school because they have supportive groups
for LGBTQ students. Also, in that GSAs can often
effect change in schools for a safer environment
for LGBTQ students, LGBTQ students with a GSA
may be less likely to feel unsafe at school and

feel a greater sense of belonging to the school
community. AAPI LGBTQ students with a GSA at
their school were less likely to miss school due to
safety concerns (22.4% vs. 36.9%), and felt more
connected to their school community than those
who did not have a GSA.®® AAPI LGBTQ students
who had a GSA at their school were also less likely
to feel unsafe because of their sexual orientation
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(45.6% vs. 62.3%) and gender expression (38.6%
vs. 45.4%).%° There was, however, no relationship
with feeling unsafe because of race/ethnicity.

Ethnic/cultural clubs. Ethnic/cultural clubs that
bring together students of a particular racial,
ethnic, and/or cultural background can offer a
supportive space in school for those students. As
such, the presence of these clubs, regardless of
participation in them, may offer AAPI LGBTQ youth
a network of peer support with other AAPI youth
that may be more difficult to find in the general
student population. Three-quarters of AAPI LGBTQ
students (74.6%) reported that their school had
an ethnic or cultural club at their school (see
Figure 2.4). We also found that certain school
characteristics were related to the availability of
ethnic/cultural clubs.

Regarding school racial composition, the
availability of ethnic/cultural clubs was greater

in majority-AAPI schools than in majority-White
schools.”® Given that the AAPI population is
ethnically and culturally diverse, AAPI LGBTQ
students in majority-AAPI schools may be more
likely to have ethnic/cultural clubs than AAPI
LGBTQ students in majority-White schools because
majority-AAPI schools have a larger pool of AAPI
ethnic subgroups.

Regarding region, AAPI LGBTQ students who
attended schools in the West were more likely

to have an ethnic/cultural club than those who
attended schools in the South and Northeast.”!
This may be, in part, because majority-AAPI
schools were more likely to be in the West than in
other regions.”?

Regarding locale, AAPI LGBTQ students who
attended rural schools were less likely to have

an ethnic/cultural club than those who attended
urban and suburban schools.”® Regarding size of
the school population, AAPI LGBTQ students who
attended larger schools were more likely to have an
ethnic/cultural club at their school.”*

Schools with ethnic/cultural clubs may afford AAPI
LGBTQ students the opportunity to network with
other AAPI students. Further, similar to GSAs,
regardless of participation, ethnic/cultural clubs
may indicate to the LGBTQ AAPI student that

the school is a welcoming and supportive place

for them. We, in fact, found that AAPI LGBTQ
students who had an ethnic/cultural club at their
school felt safer due to their race/ethnicity, and
had greater feelings of school belonging.”®
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Insight on Club Participation and Leadership

As discussed in this report, having a GSA or ethnic/cultural club at school is associated with several benefits
for AAPI LGBTQ students, regardless of whether one participates in these clubs. However, it is also important
to examine participation in these types of clubs and the possible benefits of participating for AAPI LGBTQ
students. Prior research has demonstrated that participation in GSAs may mitigate some of the harmful
effects of anti-LGBTQ victimization.”® However, some research on AAPI gay cis male youth indicates that
these youth may have negative perceptions of GSA participation, including a fear of being targeted for
discrimination.”” There is also evidence that ethnic/cultural clubs may provide a means of cultural validation
for students of color.”® However, there has been little research on the benefits of participation in these

clubs for LGBTQ students of color. Thus, we examined the effects of participation on student well-being.
Also, given that GSAs and ethnic/cultural clubs may encourage students to work toward social and political
change,”® we examined the relationship between club participation and civic engagement.

GSA Participation. As previously noted, nearly two-thirds of AAPI Participation in GSAs and Ethnic/Cultural Clubs
LGBTQ students (63.5%) had a GSA or similar club at their school.

As shown in the figure, the majority of AAPI LGBTQ students with 100% -
a GSA participated in the club (57.7%). Given the prior research

indicating that AAPI LGBTQ youth may be hesitant to participate 80% -
in GSAs, it is possible that certain school characteristics may

be related to their participation in GSAs, such as school racial 60% -
composition. However, no differences in GSA participation were

found by racial composition of the school that AAPI LGBTQ 40% 83.6%
students attend.®® Participation in GSAs may also differ by
demographic characteristics of AAPI LGBTQ students, specifically 20% A 42.2%
race/ethnicity (multiracial vs. AAPI only) and immigration status,

but we found no significant differences in this regard.?! 0%

3.2%

13.2%

GSA Ethnic/Cultural Club
Given that GSAs may offer AAPI LGBTQ youth a network of support (n=935) (n=1094)

at school, we examined whether GSA members felt an increased

sense of school belonging, but did not observe a significant Did Not Attend Meetings
relationship.®? However, we did find that GSAs may offer students
opportunities and build skills to work towards more LGBTQ-inclusive
schools and communities. For example, we found that AAPI LGBTQ [ Attended Meetings as Leader
students who led their GSAs and other GSA members felt more

comfortable bringing up LGBTQ issues in class than those who were not part of their GSA.8 We also found
that GSA members were more likely than those who did not attend meetings to participate in a GLSEN Day
of Action (such as Day of Silence)® or in a rally, protest, or demonstration for a cause, with GSA leaders
being most likely to take part in either of these activities.8® Moreover, GSA leaders were also more likely

than those not involved in their GSA, to participate in a boycott against a company, and contact politicians,
governments, or authorities about issues that are important to them.® Finally, we found that GSA members
were more likely than those who did not attend meetings to participate in an event where people express
their political views (such as a poetry slam or youth forum), volunteer to campaign for a political cause or
candidate, and express views about politics or social issues on social media, with no differences between
leader and non-leader GSA members.®’

[l Attended Meetings, Not as Leader

AAPI LGBTQ students who participate in GSAs may also face challenges at school regarding their LGBTQ
identity. We found that GSA leaders experienced greater levels of victimization due to sexual orientation
and gender expression than GSA non-leaders and those not involved in their GSA.# However, there were no
differences between GSA non-leader members and those not involved in their GSA. It could be that greater
levels of anti-LGBTQ harassment compel AAPI LGBTQ students to lead their school’s GSA and take action
toward making school safer for themselves and for other LGBTQ students. It may also be that GSA leaders
are more visible as LGBTQ and, thus, more likely to be targeted for anti-LGBTQ victimization than GSA
non-leaders and those not involved in their GSA.

Ethnic/Cultural Club Participation. As previously noted, a majority of AAPI LGBTQ students (74.8%) had
an ethnic/cultural club at their school; however, only 16.4% of those with such a club attended meetings,
with 3.2% who participated as an officer or a leader (see Figure). Although the percentage of those




participating in these clubs may seem low, it is important to note that some may have an ethnic/cultural
club at their school for an ethnic or cultural community with which they do not identify.

Given that we previously found that AAPI LGBTQ students had more access to ethnic/cultural clubs in
majority AAPI schools than in majority White schools, the racial composition of the school that AAPI
LGBTQ students attend may also play a role in their participation in these clubs. However, we did not find
differences in ethnic/cultural club participation by school racial composition.®®

We did find demographic differences in ethnic/cultural club attendance and leadership, specifically with
immigration status. AAPI LGBTQ students who were born in another country were more likely to participate
as leaders in ethnic/cultural clubs than those who were born in the US.?° However, multiracial AAPI
LGBTQ students and those who only identify as AAPI did not differ on ethnic/cultural club attendance and
leadership.®!

Ethnic/cultural clubs may create a space for students of a particular racial, ethnic, or cultural background
to meet, offering a network of peer support with other AAPI LGBTQ youth at school. However, we found

no differences in sense of school belonging between those who had and had not attended ethnic/cultural
clubs.®? One possible explanation is that participation in ethnic/cultural clubs may foster a greater sense of
school belonging for AAPI LGBTQ students when they attend AAPI majority schools compared to non-AAPI
majority schools. However, we did not find any differences in school belonging by ethnic club participation
when we considered the racial composition of the school.®3

We found that involvement in the school’s ethnic/cultural club was related to engagement in the various
forms of activism discussed above with regard to GSA involvement. AAPI LGBTQ students who attended
meetings at their ethnic/cultural club were more likely to participate in all forms of activism than those
who did not attend meetings, except for a GLSEN Day of Action.®* However, ethnic/cultural club leaders
did not differ from non-leaders in these activities. This suggest that ethnic/cultural club membership itself
may be associated with greater civic engagement, regardless of the level of club participation.

It is possible that AAPI LGBTQ student are more likely to participate in an ethnic/cultural club when they
experience more racial victimization at school and have a greater need for support. However, we found that
AAPI LGBTQ students who attended an ethnic/cultural club did not differ from those who did not attend
meetings on experiencing race-based victimization.%®

Conclusions. GSA and ethnic/cultural club participation were both associated with positive outcomes for
AAPI LGBTQ students. For instance, participation in GSAs and ethnic/cultural clubs were both associated
with greater levels of civic engagement. Future research is warranted regarding GSA and ethnic/cultural club
activities that may promote political action and advocacy efforts among club members.

Our findings also suggest that having an ethnic/cultural club may be especially important for AAPI LGBTQ
students who were born in another country, given their higher rates of ethnic/cultural club participation. It
may be that AAPI LGBTQ students who were born in another country are more interested in participating
in ethnic/cultural clubs because these students may already feel more connected to their cultural heritage,
and participating in these clubs may be a way for them to maintain these ties.

It is interesting to note that GSA and ethnic/cultural club participation were not related to feelings of
school belonging, but having access to them were, as discussed elsewhere in this report. This suggests that
for AAPI LGBTQ students in general, it may simply be the presence of a GSA and ethnic/cultural club at
their school that signals to these students that their school is a supportive place for them.

Finally, we found that AAPI LGBTQ students who led their GSAs experienced greater levels of anti-LGBTQ
victimization, although ethnic/cultural club participation was not related to racist victimization. It may be
that attending a GSA brings visibility to one’s actual or perceived LGBTQ status, whereas the same would
not be true for attending an ethnic/cultural club. However, it is unclear whether heightened visibility among
students who lead their GSA leads to greater levels of victimization, or whether greater levels of victimization
lead students to lead their GSAs. Further research is needed to examine the nature of this relationship, the
reasons that compel LGBTQ students to participate in GSAs, and the impact of GSA leadership.
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Supportive school personnel. Previous research has
established that for LGBTQ students in general,
having supportive teachers, principals, and other
school staff and administration has benefits for
educational and psychological outcomes. However,
educators who are supportive of LGBTQ students
may vary in their ability to respond to the needs of
youth of color.”® For AAPI LGBTQ students, having
such supports may be especially beneficial because
they may experience victimization or discrimination
that targets their multiple identities, and because
they may receive less support in general because of
both their race/ethnicity and LGBTQ identity. In our
survey, we asked about how many school staff are
supportive of LGBTQ students, and how supportive
administrators are of LGBTQ students. Similar

to our findings on LGBTQ students in general

from the 2017 National School Climate Survey
report, the vast majority of AAPI LGBTQ students
(97.2%) could identify at least one supportive

staff member at school. However, only about half
(48.5%) reported having 11 or more supportive
staff (see Figure 2.5). Furthermore, only about half
of AAPI LGBTQ students (49.2%) reported having
somewhat or very supportive school administration
(see Figure 2.6). It is possible that multiracial
AAPI LGBTQ students may be treated differently by
educators and administrators than those who only
identify as AAPI. In fact, we found that multiracial
AAPI LGBTQ students reported having fewer
supportive staff and a lower level of support from
administrators than students who identified only as
AAPI.%7 This may be due to differences in educator
and administrator attitudes toward various racial/
ethnic groups.

Figure 2.5 AAPI LGBTQ Students’ Reports on the
Number of Teachers and Other School Staff
Who are Supportive of LGBTQ Students

None

One
2.8%
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11 or More
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25.4%
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Given that AAPI LGBTQ students often feel unsafe
and unwelcome in school, as discussed earlier

in this report, having access to supportive school
personnel may be critical for creating better
learning environments for AAPI LGBTQ students.
Therefore, we examined the relationships between
the presence of staff who are supportive of LGBTQ
students and several indicators of school climate,
including: absenteeism, feeling unsafe because

of personal characteristics, psychological well-
being, feelings of school belonging, academic
achievement, and educational aspirations.

As illustrated in Figure 2.7, AAPI LGBTQ students
who had more staff who were supportive of LGBTQ
students:

¢ had increased feelings of connectedness to
their school community;

¢ had higher levels of self-esteem; and
¢ had lower levels of depression.®®

In addition, AAPI LGBTQ students who had more
staff who were supportive of LGBTQ students:

e were less likely to miss school due to safety
concerns (e.g., 15.3% with 11 or more
supportive staff reported missing at least one
day of school in the past month vs. 41.5%
with no supportive staff);

e were less likely to feel unsafe because of their
sexual orientation (e.g., 40.6% with 11 or
more supportive staff reported feeling unsafe

Figure 2.6 AAPI LGBTQ Students’ Reports on How
Supportive Their School Administration is of
LGBTQ Students

Very Unsupportive

Very Supportive 7.5%
23.4%

Somewhat
Unsupportive
12.9%

Somewhat
Supportive
25.8%

Neutral
30.3%
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because of their sexual orientation vs. 70.7%
with no supportive staff);

were less likely to feel unsafe because of their
gender expression (e.g., 33.9% with 11 or
more supportive staff reported feeling unsafe
because of their gender expression vs. 43.9%
with no supportive staff);

were less likely to feel unsafe because of
their race/ethnicity (e.g., 20.8% with 11 or
more supportive staff reported feeling unsafe
because of their race/ethnicity vs. 29.3% with
no supportive staff);

¢ had higher GPAs (e.g., average GPA of 3.5 with
11 or more supportive staff vs. 3.2 with no
supportive staff);%° and

¢ had greater educational aspirations (e.g.,
97.6% with 11 or more supportive staff
planning to pursue post-secondary education
vs. 93.8% with no supportive staff).19°

Figure 2.7 Supportive School Staff and Well-Being and School Belonging
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Insight on Inclusive Curriculum

Findings from GLSEN's 2017 National School Climate Survey show that having an LGBTQ inclusive
curriculum, such as learning about LGBTQ history and positive roles models, can positively shape the
school experiences of LGBTQ students in general. With regard to LGBTQ curricular inclusion, we found
that just over a quarter of AAPI LGBTQ students (27.4%) were taught positive representations of LGBTQ
people, history, or events, which is similar to the percentage of the full sample of LGBTQ students.

Teaching students about LGBTQ people, history, and events in a positive manner may help AAPI LGBTQ
students feel more valued at school, and it may also promote positive feelings toward LGBTQ students
from peers. Thus, we examined the relationship between having an inclusive curriculum and feeling unsafe
because of personal characteristics, peer acceptance of LGBTQ people, and school belonging. As shown

in the figure, compared to AAPI LGBTQ students who did not have an inclusive curriculum at their school,
those who had an inclusive curriculum:

o were less likely to feel unsafe because of their sexual orientation and gender expression;!°!
e were more likely to have peers at school be accepting of LGBTQ people;1®? and

e felt more connected to their school community.1%3

Interestingly, AAPI LGBTQ Inclusive Curriculum and Feelings of Safety, Peer Acceptance,
5tUdent§ who _had L and School Belonging among AAPI LGBTQ Students
LGBTQ inclusive curriculum

were also less likely to
feel unsafe because of
their race/ethnicity than 60% -
those who did not have

an LGBTQ inclusive 43.7%
curriculum (22.5% vs. 40% 30.2% 30.1%
27.8%).1%* It may be that ' '
teaching students positive 20% 16.8% 19.4%
representations of LGBTQ

people, history, and events 0 -

not only makes peers

80% - 76.4% 74.9%

41.4%

. Felt Unsafe Felt Unsafe Peers Accepting  Higher than Average
more accepting of LGBTQ Because of Because of Toward Levels of School
students, but perhaps also Sexual Orientation ~ Gender Expression LGBTQ People Belonging
more accepting of diversity
in general, including racial/ Did Not Have LGBTQ-Inclusive [ Had LGBTQ-Inclusive
ethnic diversity. It is also Curriculum Curriculum

possible that schools or
school districts that include positive representations of LGBTQ topics may also be more likely to have
positive inclusion about race/ethnicity in their curriculum, policies and practices.

It is important to note that we did not ask questions about other types of curricular inclusion, such as
content about AAPI people, history or events. Previous research has shown that for students of color,
positive representations of people of color, history and events can help to dissolve stereotypical mainstream
representations.1%® This would also benefit the learning experience and well-being of AAPI LGBTQ youth,
and could also work in concert with LGBTQ inclusion to greater benefit this population of students.

Conclusions. A school curriculum that is inclusive of diverse identities may help to instill beliefs in

the intrinsic value of all individuals. We found that AAPI LGBTQ students who were taught positive
representations about LGBTQ people, history, and events at school felt more connected to their school
community and felt safer at school, not only with regard to their LGBTQ identity, but also with their racial/
ethnic identity. Therefore, having an LGBTQ curriculum may mitigate anti-LGBTQ victimization, as well as
racist victimization for AAPI LGBTQ students. However, such an inclusive curriculum was unavailable for
the majority of AAPI LGBTQ youth. Thus, it is imperative that educators are provided with both training
and resources to deliver school lessons and activities that reflect the diverse identities and communities
present in their classrooms.




Conclusions

In this section, we examined AAPI LGBTQ
students’ experiences with school practices,
particularly school disciplinary action and school
resources and supports. AAPI LGBTQ students
experienced somewhat high rates of school
discipline, with the most common form being
in-school discipline. We also found that AAPI
LGBTQ students who experienced institutional
discrimination were more likely to experience both
in-school and out-of-school discipline. Research
and policy initiatives that attempt to address
school disciplinary action and juvenile justice must
be inclusive of, and respond to the experiences of
AAPI LGBTQ youth. In order to ensure that schools
are welcoming and affirming to all students,
schools should eliminate policies and practices
that discriminate against AAPI LGBTQ students.
Moreover, administrators, policymakers, and
teachers should advocate for disciplinary policies
that are restorative instead of punitive.

Overall, having access to school supports and
resources helped to improve the school safety and
educational outcomes for AAPI LGBTQ students.
We found that having more LGBTQ-supportive
staff was associated with greater feelings of school

belonging and school safety, greater educational
outcomes, and improved psychological well-being.
Similarly, having an LGBTQ-inclusive curriculum
was related to greater feelings of school belonging
and school safety. Further, not only are the
availability of and participation in GSAs beneficial
for AAPI LGBTQ students, but ethnic/cultural clubs
are as well. However, as our findings indicate,
many AAPI LGBTQ students do not have access

to these supportive resources. It is important to
note that we did not explore any other resources
regarding race/ethnicity, and so we do not have
information on racial/ethnic specific resources. For
instance, we do not know whether AAPI LGBTQ
students are exposed to positive representations

of AAPI history, people, and events or how such
representations may be beneficial for their
educational experience. Further, we were able to
examine the benefits of having school personnel who
are supportive of LGBTQ students, but were not able
to examine school personnel who are supportive of
AAPI students in general. Given that the experiences
of AAPI LGBTQ students lie at the intersection

of multiple forms of bias, future research should
examine resources that support and affirm these
students’ multiple marginalized identities.
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Discussion







Limitations

The findings presented in this report provide new
information and valuable insights on the school
experiences of AAPI LGBTQ students. However,
there are some limitations to our study. The
participants in this study were only representative of
those who self-identified as lesbian, gay, bisexual,
transgender, or queer, and have some connection

to the LGBTQ community either through local
organizations or online, and LGBTQ youth who were
not comfortable identifying their sexual orientation
in this manner may not have learned about the
survey. Therefore, AAPI LGBTQ youth who self-
identified as LGBTQ but had no connection to the
LGBTQ community may be underrepresented in this
sample. The participants in this study also did not
include students who have a sexual attraction to the
same gender or multiple genders, but do not identify
themselves as LGBQ.

In the survey, there were several instances where
we asked about sexual orientation, gender identity,
and gender expression as it pertained to the unique
school experiences of LGBTQ youth of color, but
we did not ask similar questions regarding race/
ethnicity. For instance, we did not ask about peer
or educator support related to race/ethnicity,

which would have provided a more comprehensive
understanding on the school experiences of AAPI
LGBTQ students.

In the survey, we only included two ethnic
categories for AAPI when we asked students

about their race/ethnicity: “Asian or South Asian”
(Asian) and “Native Hawaiian or Pacific Islander”
(Pacific Islander). Therefore, we could not examine
school experiences within and across Asian LGBTQ
students (e.g., Southeast Asian, South Asian, East
Asian). Also, as noted in the Methods section of
this report, the sample size of Pacific Islander
LGBTQ students was too small to examine their
school experiences alone; therefore, students

who identified as Pacific Islander were combined
with those who identified as Asian. Examining
feelings of safety, victimization experiences, school
discipline, and supports and resources among
Asian ethnic groups and among Pacific Islanders,
as well as differences across these ethnic groups,
could provide more insight into the unique school
experiences of AAPI LGBTQ students.

It is also important to note that our survey only
reflects the experiences of LGBTQ students who
were in school during the 2016-2017 school year.
Thus, findings from this survey may not necessarily
reflect the experiences of AAPI LGBTQ students
who had already dropped out of school, whose
experiences may be different from students who
remained in school.

Conclusions

Findings presented in this report highlight the
unique experiences of AAPI LGBTQ students

at the intersection of their various identities,
including race, gender, and sexual orientation.
The majority of AAPI LGBTQ students experienced
harassment in school in the past year because

of their sexual orientation, gender expression,

and race/ethnicity. Experiences of anti-LGBTQ
victimization were particularly severe for both
trans/GNC AAPI students as well as multiracial
AAPI students, which may be related to greater
levels of social exclusion faced by these groups
at school. We also found that racist victimization
was particularly severe for multiracial AAPI LGBTQ
students who attended majority AAPI schools. It
may be that AAPI LGBTQ students who attend
majority AAPI schools experience greater levels of
social exclusion based on their multiracial status.
Further, we also found that AAPI LGBTQ students
who experienced both homophobic and racist
victimization experienced the poorest academic
outcomes and psychological well-being. AAPI
LGBTQ youth who experienced sexual orientation-
based victimization, gender expression-based
victimization, or race-based victimization were
also more likely to experience exclusionary school
discipline, such as detention, suspension, or
expulsion. Such disciplinary actions may increase
their likelihood of involvement with the criminal
and juvenile justice system.

The findings in this report help to provide a
deeper understanding of the experiences of

AAPI students by examining the school-related
experiences of AAPI LGBTQ students. Much of the
general literature on AAPI students has focused
on achievement, perhaps in order to challenge
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the model minority myth that all AAPI youth are
academically successful. The myth may also
promote the notion that they avoid or are exempt
from experiencing victimization at school. Further,
it may also lead educators and administrators to
believe that focusing on their studies prevents
AAPI youth from being placed in situations

that can lead to experiencing victimization.

Yet our findings clearly demonstrate that many
AAPI LGBTQ students experience challenges

in school and need greater support. Trans/

GNC and multiracial AAPI LGBTQ students may
especially need support from school educators and
administrators — not only do these students face
greater victimization due to their trans/GNC and
multiracial status, but they may also be overlooked
due to their AAPI status.

We did identify critical resources that were
beneficial for AAPI LGBTQ youth. For example,
having an LGBTQ-inclusive curriculum and having
LGBTQ-supportive educators at school were both
associated with AAPI LGBTQ students feeling more
connected to their school community and feeling
less unsafe regarding their sexual orientation,
gender expression, and even their race/ethnicity.
Supportive student clubs such as GSAs and ethnic/
cultural clubs were also associated with greater
feelings of safety, and those who attended these
clubs were more likely to engage in activism in
their schools and communities. However, we found
that many AAPI LGBTQ students did not have
access to these supportive school resources. We
also found that LGBTQ students who only identified
as AAPI had more supportive school educators and
higher level of support from administrators than
multiracial AAPI LGBTQ students. This may be due
to differences in attitudes toward various racial/
ethnic groups. In this vein, staff and administrators
may apply the model minority stereotype to
students who only identify as AAPI, and less so

to multiracial AAPI students, and therefore treat
those who only identify as AAPI more favorably
than multiracial AAPI LGBTQ students.

Recommendations

As educators, advocates, and others concerned
with issues of educational equity and access
continue to address the myriad forms of oppression
found in and out of school, such as racism,
heterosexism, homophobia and transphobia,

they must also account for the intersections of

these forms of oppression. Therefore, addressing
the concerns of AAPI LGBTQ students requires

a nuanced approach to combating racism,
homophobia, and transphobia. Further, it is
important to have a greater understanding of the
experiences, needs and concerns of AAPI LGBTQ
students through specific and focused efforts.

Given the paucity of data on challenges faced

by AAPI youth in school and on discussions that
involve bullying in schools in this population,
information that is critical in policymaking and
advocacy for AAPI LGBTQ youth may not always
be available. Education researchers must work to
obtain diverse and robust samples so that they
can explore smaller racial/ethnic populations such
as AAPI. This report continues to fill this gap in
knowledge, so that educators, policymakers, safe
school advocates, and others working to make
schools a more inclusive space can continue to
seek to understand the multifaceted experiences
of AAPI LGBTQ students, particularly with

regard to how we can render accessible specific
resources that support these students at school
and in larger communities outside of school.

This report demonstrates the ways in which the
availability of supportive student clubs, supportive
educators, and other school-based resources for
AAPI LGBTQ students can positively affect their
school experiences. We recommend school leaders,
education policymakers, and other individuals who
want to provide safe learning environments for
AAPI LGBTQ students to:

e Support student clubs, such as GSAs and
ethnic/cultural clubs. Organizations that work
with GSAs and ethnic/cultural clubs should
also come together to address AAPI LGBTQ
students’ needs related to their multiple
marginalized identities, including sexual
orientation, gender, and race/ethnicity.

¢ Provide professional development for school
staff on AAPI LGBTQ student issues.

e |ncrease student access to curricular
resources that include diverse and positive
representations of both AAPI and LGBTQ
people, history, and events.

e Establish school policies and guidelines for
staff in responding to anti-LGBTQ and racist
behavior, and develop clear and confidential
pathways for students to report victimization
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that they experience. Local, state, and federal
education agencies should also hold schools
accountable for establishing and implementing
these practices and procedures.

Work to address the inequities in funding at
the local, state, and national level to increase
access to institutional supports and education
in general, and to provide more professional
development for educators and school
counselors.

Taken together, such measures can move us toward
a future in which all students have the opportunity
to learn and succeed in school, regardless of sexual
orientation, gender identity, gender expression,
race, or ethnicity.
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For a full discussion of the Methods, refer to page 7 of GLSEN’s
2017 National School Climate Survey report.

Sexual orientation was assessed with a multi-check question item
(i.e., gay, lesbian, straight/heterosexual, bisexual, pansexual,
questioning, queer, and asexual) with an optional write-in item for
sexual orientations not listed. Students in the categories Queer,
Another Sexual Orientation, and Questioning/Unsure did not also
indicate that they were gay/lesbian, bisexual, or pansexual.

Pansexual identity is commonly defined as experiencing attraction
to some people, regardless of their gender identity. This identity
may be distinct from a Bisexual identity, which is commonly
described as either experiencing attraction to some male-identified
people and some female-identified people or as experiencing
attraction to some people of the same gender and some people of
different genders.

Students who indicated that they were asexual and another

sexual orientation were categorized as another sexual orientation.
Additionally, students who indicated that their only sexual
orientation was asexual and also indicated that they were cisgender
were not included in the final study sample. Therefore, all

students included in the Asexual category also are not cisgender
(i.e., are transgender, genderqueer, another nonbinary identity, or
questioning their gender).

Race/ethnicity was assessed with a single multi-check question
item (i.e., African American or Black; Asian or South Asian; Native
Hawaiian or other Pacific Islander; Native American, American
Indian, or Alaska Native; White or Caucasian; Hispanic or Latino/a;
and Middle Eastern or Arab American) with an optional write-in
item for race/ethnicities not listed. All participants included in this
report identified as “Asian or South Asian” or “Native Hawaiian or
Other Pacific Islander”. Percentages are listed for students who
selected other racial/ethnic identities in addition to “Asian or South
Asian” or “Native Hawaiian or Pacific Islander”.

The racial/ethnic groups reported here are not mutually exclusive
categories. Students who identified with more than one racial/
ethnic group in addition to identifying as “Asian or South Asian” or
“Native Hawaiian or Other Pacific Islander” are counted in each of
the relevant categories.

It is important to note that we do not know the immigration status
of the parents/guardians of students in our survey. Therefore, it

is possible that students in the survey who were born outside the
U.S. and its territories have U.S. citizenship because one of their
parents/guardians does, and would not technically be immigrants to
the U.S. Therefore, U.S. citizens born outside the U.S. may include
both immigrants and non-immigrants.

Gender was assessed via three items: an item assessing sex
assigned at birth (i.e., male or female), an item assessing
gender identity (i.e., male, female, nonbinary, and an additional
write-in option), and a multiple response item assessing sex/
gender status (i.e., cisgender, transgender, genderqueer, intersex,
and an additional write-in option). Based on responses to these
three items, students’ gender was categorized as: Cisgender
Male, Cisgender Female, Cisgender Unspecified (those who did
not provide any assigned sex or gender identity information),
Transgender Male, Transgender Female, Transgender Nonbinary,
Transgender Unspecified (those who did not provide any gender
identity information), Genderqueer, Another Nonbinary Identity
(i.e., those who indicated a nonbinary identity but did not indicate
that they were transgender or genderqueer, including those who
wrote in identities such as “gender fluid” or “demi gender”), or
Questioning/Unsure.

Receiving educational accommodations was assessed with a
question that asked students if they received any educational
support services at school, including special education classes,
extra time on tests, resource classes, or other accommodations.

Students were placed into region based on which state the last
school they attended was located in — Northeast: Connecticut,
Delaware, Maine, Maryland, Massachusetts, New Hampshire,
New Jersey, New York, Pennsylvania, Rhode Island, Vermont,
Washington, DC; South: Alabama, Arkansas, Florida, Georgia,
Kentucky, Louisiana, Mississippi, North Carolina, Oklahoma,
South Carolina, Tennessee, Texas, Virginia, West Virginia; Midwest:
Illinois, Indiana, lowa, Kansas, Michigan, Minnesota, Missouri,
Nebraska, North Dakota, Ohio, South Dakota, Wisconsin; West:
Alaska, Arizona, California, Colorado, Hawaii, Idaho, Montana,
Nevada, New Mexico, Oregon, Utah, Washington, Wyoming; U.S.
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Territories: American Samoa, Guam, Northern Mariana Islands,
Puerto Rico, U.S. Virgin Islands.

Mean differences in reasons for feeling unsafe were examined using
a repeated measures multivariate analysis of variance (MANOVA).
The multivariate effect was significant: Pillai’s trace = .57, F(10,
1470) = 190.87, p<.001. Pairwise comparisons were considered
at p<.05. Significant differences were found between all reasons
with the exception of: gender and body size/weight were not
different from each other, and; actual or perceived disability and
actual or perceived religion were not different from each other.
Percentages are shown for illustrative purposes.

Mean differences in rates of hearing biased language were
examined using a repeated measures multivariate analysis of
variance (MANOVA). The multivariate effect was significant: Pillai’s
trace = .37, F(5, 1467) = 171.07, p<.001. Pairwise comparisons
were considered at p<.05. Significant differences were found
between all forms of biased language with the exception of: other
homophobic remarks and not acting “masculine” enough were not
different from each other, and; other homophobic remarks and
racist remarks were not different from each other. Percentages are
shown for illustrative purposes.
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and suicidal ideation and behaviors: A meta-analysis. Pediatrics,
135(2), 496-509.

Strom, I. F., Thoresen, S., Wentzel-Larsen, T., & Dyb, G. (2013).
Violence, bullying and academic achievement: A study of 15-year-
old adolescents and their school environment. Child Abuse &
Neglect, 37(4), 243-251.

Mean differences in rates of experiencing different forms

of victimization were examined using a repeated measures
multivariate analysis of variance (MANOVA). The multivariate effect
was significant: Pillai’s trace = .06, F(2, 1436) = 41.42, p<.001.
Pairwise comparisons were considered at p<.05. Significant
differences were found between all forms of victimization with
exception of victimization based on sexual orientation and
victimization based on gender expression. Percentages are shown
for illustrative purposes.

The relationships between missing school, school belonging, and
depression and severity of victimization due to sexual orientation
were examined through Pearson correlations. Missing school:
n1468) = .46, p<.001; school belonging: (1465) = -.45, p<.001;
depression: (1446) = .38, p<.001.

The relationship between educational aspirations and severity

of sexual orientation-based victimization was examined using an
analysis of variance (ANOVA), with victimization based on sexual
orientation as the dependent variable and educational aspirations
as the independent variable. The effect was significant: F(5, 1448)
=6.21, p<.001, npz =.02. Post hoc comparisons were considered
at p<.05. Those not planning to graduate high school or unsure

of their high school graduation plans experienced greater levels of
victimization than all others, except for vocational school. There
were no other observable differences. Percentages are shown for
illustrative purposes.

The relationship between missing school, school belonging, and
depression and severity of victimization due to race/ethnicity was
examined through Pearson correlations. Missing school: (1473)
=.27, p<.001; school belonging: (1471) = -.32, p<.001;
depression: (1452) = .31, p<.001.

The relationship between educational aspirations and severity

of race-based victimization was examined using an analysis of
variance (ANOVA), with victimization based on race/ethnicity as the
dependent variable and educational aspirations as the independent
variable. The effect was not significant. There were no observable
differences.
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Toomey, R. B., Ryan, C., Diaz, R. M., Card, N. A., & Russell,
S. T. (2013). Gender-nonconforming lesbian, gay, bisexual,
and transgender youth: School victimization and young adult
psychosocial adjustment. Psychology of Sexual Orientation and
Gender Diversity, 1(S), 71-80.

To test differences in severity of victimization by trans/GNC
identity, a series of t-tests were conducted, with trans/GNC identity
as the independent variable, and severity of victimization as the
dependent variable. The effect was significant for victimization
based on sexual orientation and victimization based on gender
expression. Victimization based on sexual orientation: {984.48) =
6.13, p<.001; victimization based on gender expression: {889.00)
=10.62, p<.001. Trans/GNC AAPI students and cisgender LGBQ
AAPI students did not differ on victimization based on race/
ethnicity. Percentages are shown for illustrative purposes.

Lewis, D. C., Flores, A. R., Haider-Markel, D. P., Miller, P. R.,
Tadlock, B. L., & Taylor, J. K. (2017). Degrees of acceptance:
Variation in public attitudes toward segments of the LGBT
community. Political Research Quarterly, 70(4), 861-875.

Herman, M. (2004). Forced to choose: Some determinants of racial
identification in multiracial adolescents. Society for Research in
Child Development, 75(3), 730-748.

Renn, K. A. (2000). Patterns of situational identity among biracial
and multiracial college students. The Review of Higher Education,
23(4), 399-420.

To test differences in severity of victimization by multiracial/
multiethnic status, a series of t-tests were conducted, with
multiracial/multiethnic status as the independent variable, and
severity of victimization as the dependent variable. The effect was
significant for victimization based on sexual orientation and gender
expression. Sexual orientation: #1462.33) =-4.17, p<.001;
gender expression: 1(1368.63) = -2.32, p<.05. LGBTQ students
who only identified as AAPI did not differ from multiracial AAPI
LGBTAQ students on experiences of victimization based on race/
ethnicity. Percentages are shown for illustrative purposes.

To examine whether school racial composition moderated the
relationship between multiracial/multiethnic status and race-
based victimization, a two-way analysis of variance (ANOVA) was
conducted, with multiracial/multiethnic status and school racial
composition as the independent variables, multiracial/multiethnic
status X school racial composition as the interaction term, and
severity of race-based victimization as the dependent variable.

The univariate effect was significant: F(7, 1302) = 5.14, p<.001.
School racial composition was significantly associated with severity
of race-based victimization: F(3, 1302) = 3.97, p<.01. Multiracial/
multiethnic status X school racial composition interaction was
significantly associated with severity of race-based victimization:
F(3, 1302) = 4.68, p<.01. No differences were found between
multiracial/multiethnic status and race-based victimization.

A similar analysis was conducted to examine whether school racial
composition moderated the relationship between multiracial/
multiethnic status and anti-LGBTQ victimization. A two-way
multivariate analysis of variance (MANOVA) was conducted, with
multiracial/multiethnic status and school racial composition

as the independent variables, multiracial/multiethnic status X
school racial composition as the interaction term, and severity of
victimization based on sexual orientation and based on gender
expression as the dependent variables. No interaction effects were
found for both victimization based on sexual orientation and based
on gender expression.

The full percentage breakdowns are as follows — did not experience
victimization due to sexual orientation or race/ethnicity: 25.3%;
experienced victimization due sexual orientation, but not race/
ethnicity: 21.0%; experienced victimization due to race/ethnicity,
but not sexual orientation: 14.2%; experienced victimization due to
both sexual orientation and race/ethnicity: 39.5%.

To examine differences in number of school days missed, a one-way
analysis of covariance (ANCOVA) was conducted, with experiences
of sexual orientation-based victimization, race-based victimization,
or both as the independent variable, and number of school days
missed due to feeling unsafe as the dependent variable, while
controlling for school racial composition and racial identification
(only AAPI vs. multiracial AAPI). The main effect was significant:
F(3, 1464) = 43.95, p<.001, np2 =.08. Pairwise comparisons
were considered at p<.05: students who experienced both forms

of victimization missed more days than all others; students who
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experienced neither form of victimization missed fewer days

than those who only experienced victimization based on sexual
orientation and both forms of victimization. All other comparisons
were not significant. Percentages are shown for illustrative
purposes.

To examine differences in levels of school belonging, a one-way
analysis of covariance (ANCOVA) was conducted, with experiences
of sexual orientation-based victimization, race-based victimization,
or both as the independent variable, and school belonging as the
dependent variable, while controlling for school racial composition
and racial identification (only AAPI vs. multiracial AAPI). The
main effect was significant: F(3, 1462) = 70.93, p<.001, an =
.13. Pairwise comparisons were considered at p<.05: students
who experienced both forms of victimization had lower levels of
belonging than all others; students who experienced neither form
of victimization had the highest levels of belonging. All other
comparisons were not significant. Percentages are shown for
illustrative purposes.

To examine differences in levels of depression, a one-way analysis
of covariance (ANCOVA) was conducted, with experiences of sexual
orientation-based victimization, race-based victimization, or both 41
as the independent variable, and depression as the dependent
variable, while controlling for school racial composition and racial
identification (only AAPI vs multiracial AAPI). The main effect

was significant: F(3, 1443) = 58.84, p<.001, np2 =.11. Pairwise
comparisons were considered at p<.05: students who experienced
both forms of victimization had higher levels of depression than

all others; students who experienced neither form of victimization
had the lowest levels of depression. All other comparisons were not
significant. Percentages are shown for illustrative purposes.

Niwa, E. Y., Way, N., Qin, D. B., & Okazaki, S. (2011). Hostile
hallways: Asian American adolescents’ experiences of peer
discrimination in school. In F. T. Leong, L. Juan, D. B. Qin, & H. E.
Fitzgerald (Eds.), Asian American and Pacific Islander Children and
Mental Health (pp. 193-217). Santa Barbara, CA: Praeger.

To examine the interaction between victimization based on sexual
orientation and victimization based on race/ethnicity on level

of school belonging, a three-step hierarchical regression model
was conducted. In the first step, level of school belonging was
regressed onto the independent variable, severity of victimization
based on sexual orientation. The model accounted for a significant
portion of the variance (19.8%) and the model was significant:
F(1, 1461) =361.21, Adj. R? =.198, p<.001. Victimization
based on sexual orientation was a significant predictor: = -.07,
p<.001. For step two, the moderator, victimization based on
race/ethnicity was added. Victimization based on race/ethnicity
accounted for an additional 3.0% above and beyond the variance
accounted from victimization based on sexual orientation, and
the model was significant: F(2, 1460) = 216.73, Adj. R? = .228,
p<.001. Victimization based on race/ethnicity was a significant
predictor: B =-.10, p<.001. For step three, the interaction term
between the independent and moderator variables was introduced.
The interaction term accounted for an additional 0.5% above
and beyond the variance accounted from the independent and
moderator variables, and the model was significant: A(3, 1459)
=149.25, p<.001; Adj. AR? = .233, p<.001. Both forms of
victimization remained significant predictors. The interaction was
also significant: B = .01, p<.001, indicating that the negative
effect of homophobic victimization on school belonging was
strongest among AAPI LGBTQ students who experienced higher
levels of homophobic victimization and lower levels of racist
victimization.
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To examine the interaction between victimization based on sexual
orientation and victimization based on race/ethnicity on level
of depression, a three-step hierarchical regression model was
conducted. In the first step, level of depression was regressed
onto the independent variable, severity of victimization based
on sexual orientation. The model accounted for a significant
portion of the variance (14.3%) and the model was significant:
F(1, 1430) = 239.39, Adj. R? =.143, p<.001. Victimization
based on sexual orientation was a significant predictor: p = .07,
p<.001. For step two, the moderator, victimization based on
race/ethnicity was added. Victimization based on race/ethnicity
accounted for an additional 3.2% above and beyond the variance
accounted from victimization based on sexual orientation, and
the model was significant: F(2, 1429) = 152.58, Adj. R* = .175,
p<.001. Victimization based on race/ethnicity was a significant
predictor: B = .13, p<.001. For step three, the interaction term
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between the independent and moderator variables was introduced.
The interaction term accounted for an additional 0.5% above

and beyond the variance accounted from the independent and
moderator variables, and the model was significant: F(3, 1428)
=105.59, p<.001; Adj. AR? =.180, p<.001. Both forms of
victimization remained significant predictors. The interaction was
also significant: B =-.01, p<.01, indicating that the negative
effect of homophobic victimization on depression was strongest
among AAPI LGBTQ students who experienced higher levels of
homophobic victimization and lower levels of racist victimization.

A similar three-step hierarchical regression model was conducted
to examine the interaction between victimization based on sexual
orientation and victimization based on race/ethnicity on missing
school due to safety concerns. In the first step, missing school was
regressed onto the independent variable, severity of victimization
based on sexual orientation. For step two, the moderator,
victimization based on race/ethnicity was added. For step three, the
interaction between the independent and moderator variables was
introduced. The sexual orientation-based victimization X race-based
victimization interaction was not related to missing school.

It is also relevant to consider the racial socialization that AAPI
LGBTQ students may receive from parents, guardians, and other
family members in the form of explicit and/or implicit messages
about how to operate as an AAPI individual in the U.S. These
messages may prepare young people for experiences with racial
injustice, and could also possibly be helpful in preparing youth
for experiences with other forms of injustice, such as anti-LGBTQ
victimization. Read more:
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n344) = .17, p<.01. Experiences with sexual orientation-based
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The relationship between experiences with victimization (based

on sexual orientation, gender expression, and race/ethnicity) and
school disciplinary action, while controlling for race/ethnicity (AAPI
only vs. multiracial AAPI), outness to students, and outness to
staff, were examined through partial correlations. For in-school
discipline, all correlations were significant: Sexual orientation-
based victimization: (1388) = .26, p<.001; Gender expression-
based victimization: (1388) = .23, p<.001; Race-based
victimization: (1388) = .15, p<.001. All correlations were also
significant for out-of-school victimization: Sexual orientation-based
victimization: (1388) = .22, p<.001; Gender expression-based
victimization: (1388) = .18, p<.001; Race-based victimization:
r(1388) = .10, p<.001. All correlations were also significant
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for contact with law enforcement: Sexual orientation-based
victimization: (1388) = .10, p<.001; Gender expression-based
victimization: (1388) = .10, p<.001; Race-based victimization:
(1388) = .08, p<.01.

The relationship between missing school and school discipline
(in-school discipline, out-of-school discipline, contact with law
enforcement), while controlling for race/ethnicity (AAPI only vs.
multiracial AAPI) was examined through partial correlations — In-
school discipline: (1456) = .19, p<.001; out-of-school discipline:
n1456) = .18, p<.001; contact with law enforcement: {1456) =
.07, p<.01.

The relationship between experiencing any anti-LGBTQ
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enforcement), while controlling for race/ethnicity (AAPI only vs.
multiracial AAPI), was examined through partial correlations — In-
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(OR) = 1.16, p<.001; gender expression-based victimization and
in-school discipline: OR = 1.12, p<.001; sexual orientation-based
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Chi-square tests were performed looking at experiences with school
discipline (in-school discipline, out-of-school discipline, and contact
with law enforcement) by race/ethnicity (AAPI only vs. multiracial
AAPI). Multiracial AAPI LGBTQ students were more likely to
experience all three types of school discipline than those who only
identified as AAPI: In-school discipline: (1) = 23.51, p<.001, ¢ =
.13; Out-of-school discipline: ¥%(1) = 6.03, p<.05, ¢ = .06; Contact
with law enforcement: (1) = 9.43, p<.01, ¢ = .08.

Chi-square tests were performed looking at educational aspirations
by in-school discipline, out-of-school discipline, and contact with
law enforcement. Students were less likely to plan on pursuing
post-secondary education when they experienced: In-school
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discipline: x2(5) = 11.23, p<.05, Cramer's V = .09; Out-of-school
discipline: x2(5) = 14.43, p<.05, Cramer's V = .10, and; Contact
with law enforcement: %?(5) = 36.72, p<.001, Cramer's V = .16.

To test differences in GPA by in-school discipline, out-of-school
discipline, and contact with law enforcement, while controlling for
race/ethnicity (AAPI only vs. multiracial AAPI), partial correlations
were conducted. All three types of school discipline were related
to lower GPA: In-school discipline: (1457)=-.22, p<.001; Out-
of-school discipline: (1457)=-.16, p<.001; Contact with law
enforcement: (1457)=-.16, p<.001.
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Truong, N. L. (2018). The 2017 National School Climate Survey:
The experiences of lesbian, gay, bisexual, transgender, and queer
youth in our nation’s schools. New York: GLSEN.

A chi-square test was performed looking at locale on the availability
of GSAs at school: ¥?(2) = 78.50, p<.001, Cramer’s V = .23.
Pairwise comparisons were considered at p<.05. AAPI LGBTQ
students in suburban schools were more likely to have a GSA than
students in urban and rural schools. Students in urban schools
were more likely to have a GSA than students in rural schools.

A chi-square test was performed looking at region on the
availability of GSAs at school: ¥?(3) = 80.96, p<.001, Cramer’s V
=.24. Pairwise comparisons were considered at p<.05. Students
in the Northeast were more likely to have a GSA than students in
the South to have a GSA. Students in the West were more likely to
have a GSA than students in the Midwest and South. Students in
the Midwest were more likely to have a GSA than students in the
South. Students in the Northeast did not differ from students in
the Midwest and West on having a GSA at their school.

The relationship between school size and the availability of a
GSA was examined through a Pearson correlation: (1464) = .34,
p<.001. AAPI LGBTQ students who attended larger schools were
more likely to have a GSA at their school.

A chi-square test was performed looking at school racial
composition on the availability of a GSA at their school. No
differences were found on the availability of a GSA by school racial
composition.

Porta, C. M., Singer, E., Mehus, C. J., Gower, A. L., Saewyc, E.,
Fredkove, W., & Eisenberg, M. E. (2017). LGBTQ youth’s views on
gay-straight alliances: Building community, providing gateways, and
representing safety and support. Journal of School Health, 87(7),
489-497.

Toomey, R. B. & Russell, S. T. (2013). Gay-straight alliances,
social justice involvement, and school victimization of lesbian, gay,
bisexual, and queer youth: Implications for school well-being and
plans to vote. Youth & Society, 45(4), 500-522.

To test differences in missing school and feelings of school
belonging by the availability of a GSA at their school, independent
t-tests were conducted, with GSAs as the independent variable, and
missing school and feelings of school belonging as the dependent
variables. Students who had a GSA at their school were less likely
to miss school in the past month: {952.66) = 5.30, p<.001.
Students who had a GSA at their school also felt a greater sense

of connection to their school community: (1052.47) = -8.81,
p<.001

Chi-square tests were performed looking at feelings of safety (due
to their sexual orientation, gender expression and race/ethnicity)
and the availability of a GSA at their school. Students who had a
GSA at their school were: less likely to feel unsafe because of their
sexual orientation: x2(1) = 38.17, p<.001, ¢ = -.16, and; less
likely to feel unsafe because of their gender expression: x?(1) =
6.42, p=.01, ¢ =-.07. Having a GSA at their school did not affect
feelings of safety due to their race/ethnicity.

A chi-square test was performed looking at school racial
composition and the availability of an ethnic/cultural club at
their school: ¥?(3) = 14.62, p<.01, Cramer’s V = .11. Pairwise
comparisons were considered at p<.05. Students in majority-
White schools were less likely to have an ethnic/cultural club
than students in majority-AAPI schools. No other differences were
observed.

A chi-square test was performed looking at region (Northeast,
South, Midwest, West) and the availability of an ethnic/cultural
club at their school: ¥?(3) = 15.94, p<.01, Cramer’s V = .11.
Pairwise comparisons were considered at p<.05. Students who
attended schools in the West were more likely to have an ethnic/
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cultural club than students in the Northeast and South. Students in
the Northeast, Midwest, and South did not differ from each other.

A chi-square test was performed looking at school racial
composition (majority AAPI, majority White, majority other
non-White race, no majority race) and region (Northeast, South,
Midwest, and West): x?(9) = 152.85, p<.001, Cramer’s V = .20.
Pairwise comparisons were considered at p<.05. Students who
attended majority-AAPI schools were more likely to be in the West
than students in the Northeast, South, and Midwest: Students
who attended majority-White schools were: more likely to be in the
Midwest than students in the West and South, more likely to be in
the Northeast than in the West, and more likely to be in the South
than in the West. Students who attended majority other non-White
schools were more likely to be in the South than students in the
Midwest. No other differences were found.

A chi-square test was performed looking at locale (urban, suburban,
rural) and the availability of an ethnic/cultural club at their school:
%2(2) = 48.71, p<.001, Cramer's V = .18. Pairwise comparisons
were considered at p<.05. Students who attended rural schools
were less likely to have an ethnic/cultural club than students in
urban and suburban schools. No other differences were found.

The relationship between school size and availability of an ethnic/
cultural club was examined through a Pearson correlation. AAPI
LGBTAQ students who attended larger schools were more likely to
have an ethnic/cultural club: (1454) = .38, p<.001.

A chi-square test was performed looking at feelings of safety due to
race/ethnicity and the availability of an ethnic/cultural club at their
school. Students who had an ethnic cultural club at their school
felt safer due to their race/ethnicity: x*(1) = 11.87, p<.001, ¢ =
-.09

To test differences in school belonging by presence of an ethnic/
cultural club, an independent t-test was conducted, with
availability of an ethnic/cultural club as the independent variable,
and feelings of school belonging as the dependent variable.
Students who had an ethnic/cultural club at their school had
greater feelings of school belonging: #(1463) = -4.03, p<.001.

Toomey, R. B., Ryan, C., Diaz, R. M., & Russell, S. T. (2011). High
school Gay-Straight Alliances (GSAs) and young adult well-being:
An examination of GSA presence, participation, and perceived
effectiveness. Applied Developmental Science, 15(4), 175-185.

Ocampo, A. C. & Soodjinda, D. (2016). Invisible Asian Americans:
the intersection of sexuality, race, and education among gay Asian
Americans. Race Ethnicity and Education, 19(3), 480-499.

Museus, S. (2008). The role of ethnic student organizations in
fostering African American and Asian American students’ cultural
adjustment and membership at predominantly White institutions.
Journal of College Student Development, 49(6), 568-586.

Bowman, N. A., Park, J. J., & Denson, N. (2015). Student
involvement in ethnic student organizations: Examining civic
outcomes 6 years after graduation. Research in Higher Education,
56(2), 127-145.

Poteat, V. P., Calzo, J. P., & Yoshikawa, Y. (2018). Gay-straight
alliance involvement and youths’ participation in civic engagement,
advocacy, and awareness-raising. Journal of Applied Developmental
Psychology, 56, 13-20.

Toomey, R. B. & Russell, S. T. (2013). Gay-straight alliances,
social justice involvement, and school victimization of lesbian, gay,
bisexual, and queer youth: Implications for school well-being and
plans to vote. Youth & Society, 45(4), 500-522.

A chi-square test was performed looking at school racial
composition and GSA participation. GSA participation was not
related to school racial composition.

Chi-square tests were performed looking at demographic
characteristics (multiracial AAPI vs. AAPI only, and immigration
status) and GSA participation. GSA participation was not related to
multiracial status and immigration status.

To examine differences in school belonging by GSA participation,
an analysis of variance (ANOVA) was conducted with level of GSA
participation as the independent variable, and feelings of school
belonging as the dependent variable. No significant differences
were observed.

To examine differences in comfort bringing up LGBTQ issues in
class by GSA participation, an analysis of variance (ANOVA) was
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conducted with level of GSA participation as the independent
variable, and comfort bringing up LGBTQ issues in class as the
dependent variable. The univariate effect was significant: A2,
932) = 12.02, p<.001, .2 = .03 . Pairwise comparisons were
considered at p<.05. Students who did not attend GSA meetings
were less likely to bring up LGBTQ issues in class than those who
attended GSA meetings as non-leaders and as leaders. GSA leaders
and non-leaders did not differ on comfort with bringing up LGBTQ
issues in class.

GLSEN Days of Action (including Ally Week, No Name-Calling
Week, and Day of Silence) are national student-led events of
school-based LGBTQ advocacy, coordinated by GLSEN. The Day
of Silence occurs each year in the spring, and is designed to draw
attention to anti-LGBTQ name-calling, bullying, and harassment in
schools. Visit www.dayofsilence.org for more information.

To examine differences in rates of participation by level of GSA
participation, two chi-square tests were conducted: participating

in GLSEN Day of Action, and participating in a rally, protest, or
demonstration for a cause. The effects for both were significant.
GLSEN Day of Action: x2(2) = 132.02, p<.001, Cramer’s V = .38;
rally, protest, or demonstration: x?(2) = 30.43, p<.001, Cramer’s
V = .18. Pairwise comparisons were considered at p<.05. For both
activities, GSA members, both leaders and non-leaders, were more
likely to participate than students who were not GSA members; and
GSA leaders were more likely than GSA non-leaders to participate.

To examine differences in rates of participation by level of GSA
participation, two chi-square tests were conducted: participating
in a boycott against a company, and contacting politicians,
governments, or authorities about issues that are important to
them. The effects for both were significant. Participating in a
boycott against a company: ¥?(2) = 132.02, p<.001, Cramer’s V
= .38; contacting politicians, governments, or authorities: %?(2)
=132.02, p<.001, Cramer’s V = .38. Pairwise comparisons were
considered at p<.05. For both activities, GSA leaders were more
likely to participate than non-members. No differences were found
between GSA leaders and GSA non-leaders, and no differences
were found between GSA non-leaders and non-members.

To examine differences in rates of participation by level of GSA
participation, three chi-square tests were conducted: participating
in an event where people express their political views, volunteering
to campaign for a political cause or candidate, and expressing
political views about politics or social issues on social media.

The effects for all three were significant. Events for expressing
views: x?(2) = 49.83, p<.001, Cramer's V = .23; volunteering to
campaign: x?(2) = 20.32, p<.001, Cramer's V = .15; expressing
political views: x?(2) = 11.66, p<.001, Cramer’s V = .11. Pairwise
comparisons were considered at p<.05. For all three activities,
GSA members, both leaders and non-leaders, were more likely

to participate than students who were not GSA members; and no
differences were found between GSA non-leaders and leaders on
participation.

To examine differences in anti-LGBTQ victimization by GSA
participation, a multivariate analysis of variance (MANOVA) was
conducted with level of GSA participation as the independent
variable, and two dependent variables: severity of victimization due
to sexual orientation, and severity of victimization due to gender
expression. The multivariate effect was significant: Pillai’s Trace
=.03, F(4, 1780) = 7.52. The univariate effects for victimization
due to sexual orientation and gender expression were both
significant. Sexual orientation: F(2, 890) = 13.67, p<.001. Gender
expression: F(2, 890) = 12.07, p<.001. Pairwise comparisons were
considered at p<.05. Sexual orientation: students attending as a
leader/officer experienced greater levels of victimization than those
who did not attend and those attending as a non-leader; there was
no difference between those not attending and those attending as

a non-leader. Gender expression: students attending as a leader/
officer experienced greater levels of victimization than those who
not attending and those attending as a non-leader; there was no
difference between those not attending and those attending as a
non-leader.

A chi-square test was conducted looking at school racial
composition and ethnic/cultural club participation. School racial
composition was not related to ethnic/cultural club participation.

A chi-square test was conducted looking at immigrant status and
ethnic/cultural club participation: x%(2) = 7.57, p<.05, ¢ = .08.
Comparisons showed the following significant differences at p<.05:
U.S. born students were less likely to participate than those born
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outside the U.S.; U.S. born students were less likely to participate
as a leader. U.S. born students did not differ from those born
outside the U.S. on participating as a non-leader.

A chi-square test was conducted looking at racial identification
(multiracial AAPI vs. AAPI only) and ethnic/cultural club
participation. Multiracial AAPI LGBTQ students did not differ
from those who only identify as AAPI on ethnic/cultural club
participation.

To examine differences in school belonging by ethnic/cultural club
participation, an analysis of variance (ANOVA) was conducted
with level of ethnic/cultural club participation as the independent
variable, and feelings of school belonging as the dependent
variable. No significant differences were observed.

To examine whether school belonging was related to ethnic/cultural
club participation by school racial composition, a two-way analysis
of variance (ANOVA) was conducted with ethnic/cultural club
participation as the independent variable, ethnic/cultural club
participation X school racial composition as the interaction term,
and school belonging as the dependent variable. The univariate
effect was not significant. No differences were found between
participation in ethnic/cultural clubs and school belonging, and no
differences were found between the participation in ethnic/cultural
clubs X school racial composition interaction and school belonging.

We examined differences in rates of participation in the following
activities: participating in an event where people express their
political views (such as a poetry slam or youth forum); volunteering
to campaign for a political cause or candidate; participating in

a boycott against a company; expressing views about politics or
social issues on social media; participating in a rally, protest, or
demonstration for a cause; participating in a GLSEN Day of Action;
and contacting politicians, governments, or authorities about issues
that are important to the student.

To examine differences in rates of participation by level of ethnic/
cultural club participation, a series of chi-square tests were
conducted for each form of activism. The effect was significant for
the following forms of activism: Event to express political views:
x%(2) = 43.27, p<.001, Cramer’s V = .20; volunteering: x%(2) =
33.74, p<.001, Cramer's V = .18; boycott: x?(2) = 19.35, p<.001,
Cramer's V = .13; social media: x?(2) = 18.47, p<.001, Cramer’s V
=.13; rally: x?(2) = 24.39, p<.001, Cramer’s V = .15; contacting
politicians: x?(2) = 32.77, p<.001, Cramer's V = .17. No
differences were found for participating in a GLSEN Day of Action.
Pairwise comparisons were considered at p<.05. For participating
in a boycott, non-leader club members were more likely to
participate than students who did not attend club meetings; no
differences were found between ethnic/cultural club leaders, and
non-leaders and those who did not attend meetings on participation
in boycotts. For participating in an event to express political

views, volunteering to campaign, expressing views on social

media, participating in a rally, and contacting politicians, club
leaders were more likely than those who did not attend meetings
to: club leaders and non-leaders were more likely to participate in
these activities than those who did not attend club meetings; no
differences were found between club leaders and non-leaders on
participating in these activities.

To examine differences in racist victimization by ethnic/cultural
club participation, an analysis of variance (ANOVA) was conducted,
with frequency of racist victimization as the dependent variable,
and level of ethnic/cultural club participation as the independent
variable. The effect was not significant. A similar analysis of
covariance (ANCOVA) was conducted, controlling for school racial
composition. The results did not change.

Shelton, S. A. & Barnes, M. E. (2016). “Racism just isn't an issue
anymore”: Preservice teachers’ resistances to the intersections of
sexuality and race. Teaching and Teacher Education, 55, 165-174.

To test differences in race/ethnicity and supportive school
personnel, two separate independent t-tests were conducted, with
race/ethnicity (AAPI only vs. multiracial AAPI) as the independent
variable, and supportive staff and supportive administrators as
the dependent variables. LGBTQ students who only identified as
AAPI were more likely to have supportive staff and administrators
than multiracial AAPI LGBTQ students: #(1456) = 2.97, p<.01;
supportive administrators: #(1459) = 2.49, p<.05.

The relationship between number of supportive educators, and
feelings of school belonging and psychological well-being (self-
esteem, depression) were examined through Pearson correlations.
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Students who have more supportive staff had greater levels of
school belonging, higher levels of self-esteem, and lower levels of
depression: Feelings of school belonging: (1456) = .49, p<.001;
Self-esteem: (1439) = .26, p<.001; Depression: (1438) = -.28,
p<.001

The relationship between number of supportive educators and
missing school, feeling unsafe (due to sexual orientation, gender
expression, and race/ethnicity), and GPA were examined through
Pearson correlations. Students who had more supportive staff:
were less likely to miss school; were less likely to feel unsafe due
to sexual orientation, gender expression, and race/ethnicity; and
had higher GPAs. Missing school: (1457) = -.28, p<.001; feeling
unsafe due to sexual orientation: (1458) = -.25, p<.001; feeling
unsafe due to gender expression: (1458) = -.15, p<.001; feeling
unsafe due to race/ethnicity: (1458) = -.13, p<001; GPA: (1458)
=.15, p<.001.

To examine differences in educational aspirations by number

of supportive educators, an analysis of variance (ANOVA) was
conducted with educational aspirations as the independent
variable, and number of supportive educators as the dependent
variable. The effect was significant: F(5, 1440) = 43.38, p<.001,
n,? = .03. Post hoc comparisons were considered at p<.05.
Students who have more supportive staff were more likely to plan to
pursue post-secondary education.

Chi-square tests were performed looking at feelings of safety due
to sexual orientation and gender expression and the availability of
inclusive curriculum at their school. Students who had an inclusive
curriculum at their school were less likely to feel unsafe due to
their sexual orientation: (1) = 43.48, p<.001, ¢ = -.17, and; less
likely to feel unsafe because of their gender expression: x3(1) =
17.84, p<.001, ¢ =-.11.

102

103

104

105

To test differences in peer acceptance and having an inclusive
curriculum at school, an independent t-test was conducted,

with inclusive curriculum as the independent variable, and peer
acceptance as the dependent variable. Students who had an
inclusive curriculum at their school had greater peer acceptance:
#881.74) =-15.13, p<.001.

To test differences in feelings of school belonging and having

an inclusive curriculum at school, an independent t-test was
conducted, with inclusive curriculum as the independent variable,
and school belonging as the dependent variable. Students who
had an inclusive curriculum at their school had greater feelings of
school belonging: #790.61) = -13.84, p<.001.

A chi-square test was performed looking at feelings of safety due
race/ethnicity and the availability of inclusive curriculum at their
school. Students who had an inclusive curriculum at their school
were less likely to feel unsafe due to their race/ethnicity: x2(1) =
4.22, p<.05, ¢ = -.05.

Givens, J. R., Nasir, N., Ross, K, & McKinney de Royston, M.
(2016). Modeling manhood: Reimagining Black male identities in
school. Anthropology and Education Quarterly, 47(2), 167-185.
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